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Abstract: This three-year longitudinal Study addresses a critical gap in understanding reading 
proficiency development in multilingual educational settings, particularly in post-pandemic 
recovery in Philippine basic education. The research aimed to analyze the effectiveness of the 

Comprehensive Rapid Literacy Assessment (CRLA) implementation in tracking and improving 
reading proficiency among Grades 1-3 learners in SDO Makati from 2022 to 2025, specifically 

focusing on mother tongue-based instruction and dual-language development. Using a 
longitudinal research design, the Study examined 18,159 students across 15 elementary 
schools, implementing pre-test (BOSY) and post-test (EOSY) assessments through CRLA, 

which evaluated reading proficiency across four levels: Grade Ready, Light Refresher, 
Moderate Refresher, and Full Refresher. The findings revealed significant improvements 
across all grade levels, with Grade 1 showing a dramatic reduction in students requiring full 

refresher intervention from 55.17% to 1.64%, Grade 2 from 32.17% to 0.80%, and Grade 3 
demonstrating successful bilingual development with Filipino full refresher needs decreasing 

from 19.88% to 0.71% and English from 12.43% to 1.16%. These results suggest that 
systematic early intervention combined with mother tongue-based instruction creates a robust 
foundation for sustained literacy development in multilingual contexts. The dramatic 

reductions in students requiring full refresher intervention were statistically significant across 
all grade levels (p<0.001), with large effect sizes (Cohen's d ranging from 1.45 to 2.13), 

indicating not only substantial but reliable improvements. The 95% confidence intervals for 
these improvements (Grade 1: 52.3%-55.7%; Grade 2: 30.2%-32.5%; Grade 3 Filipino: 
18.4%-19.9%; Grade 3 English: 10.5%-12.0%) further demonstrate the consistency of these 

positive outcomes across the student population. 
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A. Introduction 

Reading proficiency is a fundamental cornerstone of academic achievement, enabling broader 
learning and community participation across educational contexts. This three-year longitudinal 

study addresses a critical gap in understanding reading proficiency development in multilingual 
educational settings, particularly in post-pandemic recovery in Philippine basic education. The 

importance of reading competency extends beyond being an isolated skill, as Koda (2008) 
emphasized, functioning instead as a critical component that facilitates academic learning 
across all subject areas. This understanding becomes crucial because reading deficiencies can 

create challenges throughout a student's educational journey. These challenges are 
particularly pronounced in the Philippines, with public elementary pupils' achievement analysis 

revealing that reading performance typically lags three grade levels behind expected 
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benchmarks (Casingal, 2022). This concerning trend was further highlighted in the 2018 
Programme for International Student Assessment (PISA), where the Philippines ranked 79th 

in reading, scoring an average of 340 compared to the OECD average of 487. 

The global literacy landscape presents a complex web of challenges that intersect with 

socioeconomic factors, educational infrastructure, and pedagogical approaches. According to 
UNESCO, the most severe literacy deficits are concentrated in low- and middle-income 
countries, where approximately 98% of the world's illiterate population resides (Lewis et al., 

2021). These disparities are further exacerbated by gender inequalities, with women 
accounting for nearly two-thirds of the global illiterate population according to the World 
Bank's Education Report (Auld et al., 2019). The complexity of addressing global literacy 

challenges is further compounded by linguistic diversity and the need for culturally responsive 
teaching methods. Research across 45 countries demonstrates that students learning in their 

mother tongue during early education show significantly higher literacy acquisition rates than 
those immediately immersed in a second language (Ganuza & Hedman, 2019). Recent findings 
from the Global Education Partnership indicate that countries implementing systematic 

phonics instruction alongside comprehensive language development programs have seen up 
to 40% improvement in early-grade reading scores. However, sustaining these gains remains 

a persistent challenge in resource-constrained environments (Yap & Chin, 2020). 

Within Southeast Asia, the landscape of reading proficiency reflects the region's diverse 
linguistic and educational contexts. While countries like Singapore and Vietnam have made 

substantial progress in literacy rates, reaching over 95% proficiency among primary school 
students, other nations continue to grapple with fundamental reading challenges according to 
UNICEF's Southeast Asia Education Report (Afkar et al., 2023). Socioeconomic disparities 

significantly impact reading outcomes, with rural and economically disadvantaged 
communities showing reading proficiency rates up to 40% lower than their urban counterparts 

(Dolean et al., 2019). Countries implementing mother tongue-based multilingual education 
(MTB-MLE) in early grades have seen significant improvements in reading comprehension 
scores, with some regions reporting up to 30% better performance than monolingual 

instruction approaches (Gaylo, 2020). However, teacher preparation and professional 
development in reading instruction remain critical challenges, with only 45% of primary school 

teachers across the region reporting adequate training in evidence-based reading instruction 
methods (Romijn et al., 2021). 

The Philippine educational landscape presents a complex interplay of systemic reforms and 

persistent literacy challenges, particularly in the context of its K-12 curriculum implementation. 
Despite comprehensive policy reforms, significant disparities in reading proficiency persist 

across regions, with some areas reporting less than 50% of students meeting grade-level 
reading standards (Reilly et al., 2019). Implementing mother-tongue-based multilingual 
education has shown promising results in early-grade reading acquisition, though its 

effectiveness varies significantly across different linguistic regions (Monje et al., 2021). 
Socioeconomic factors continue to be strong predictors of reading achievement, with students 
from lower-income families scoring an average of 35% lower on standardized reading 

assessments than their more affluent peers (Kim et al., 2019). The multifaceted nature of 
literacy challenges in the Philippines is further complicated by systemic educational resource 

allocation and teacher preparation issues, with only 40% of primary school teachers reporting 
sufficient training in evidence-based literacy instruction methods (Smith & Gillespie, 2023). 

In response to these challenges, the Comprehensive Rapid Literacy Assessment (CRLA) 

emerged as an innovative educational tool in the Philippines during the COVID-19 pandemic, 
specifically designed to address the unprecedented 32-week educational gap in 2020. This 



International Journal of Education Review 

Volume 7 (1) 2024, 32-45 

E-ISSN 2685-709X, P-ISSN 2685-905X 

 

 

3 

 

five-minute assessment was created to help teachers evaluate reading proficiency in students 
from grades 1-3, focusing on identifying students requiring additional reading support. The 

CRLA's distinctive feature was its ability to assess mother tongue proficiency—previously 
unavailable in the Philippine education system—while evaluating Filipino and English language 

skills, addressing a critical gap in early education assessment (DeVries, 2023). The 
implementation and impact of the CRLA proved significant, beginning with a pilot program in 
November 2020 that later expanded to all schools in the ABC+ Target Regions. The 

assessment's success led to its further development, incorporating components such as 
listening comprehension, oral reading fluency, and reading comprehension tasks for end-of-
year evaluation. Notably, the Department of Education has requested integration into their 

mother tongue-based multilingual education operations manual, demonstrating the tool's 
value in supporting the Philippine education system's multilingual approach (Berkeley et al., 

2020). 

The landscape of reading assessment within the Philippine educational system has undergone 
a significant transformation, primarily driven by an urgent need for efficient and culturally 

responsive diagnostic tools. Traditional assessment methods have been systematically 
enhanced to include both formative and summative evaluations, thereby prioritizing early-

grade reading proficiency (Afflerbach, 2019). The CRLA provides educators with a streamlined 
yet comprehensive framework for evaluating key dimensions of reading competency, such as 
phonological awareness, fluency, and comprehension. Schools regularly implementing CRLA 

assessments have witnessed up to a 40% improvement in their ability to identify and address 
specific reading challenges among early-grade learners (Bataliran et al., 2024). Integrating 
assessment data into intervention planning has markedly boosted the effectiveness of reading 

support programs across various Philippine schools, with some regions reporting up to a 30% 
increase in grade-level reading proficiency rates (Rasikawati, 2020). 

Within this context, Makati's Schools Division Office (SDO) stands out as a prominent model 
of systematic and comprehensive literacy development programming within the Philippine 
educational landscape. The division has adopted a multi-tiered approach to literacy 

development that emphasizes continuous assessment and data-driven intervention strategies 
tailored to meet the diverse needs of its learners. Reports from the English and Filipino 

Education Program Supervisors indicate that Makati's systematic approach to tracking student 
reading progress has yielded impressive results, with a 25% increase in early-grade reading 
proficiency scores over the past two years. The Division's Literacy Program Evaluation 

highlights that schools employing comprehensive assessment frameworks and targeted 
intervention strategies consistently achieve higher student reading outcomes than those 

utilizing more traditional, one-size-fits-all approaches. The success of SDO Makati's literacy 
initiatives can be primarily attributed to its holistic approach to educational support, which 
integrates professional development for teachers, community involvement, and parental 

engagement. 

The present study represents a comprehensive investigation into the dynamics of reading 
proficiency development within the Schools Division Office of Makati, spanning a critical period 

in Philippine education. According to preliminary findings from the SDO Makati Curriculum and 
Implementation Division (CID) Unit, the longitudinal approach enables a deeper 

understanding of how literacy interventions impact student achievement over time, 
particularly in post-pandemic recovery. Building upon Reh et al. (2020) foundational research 
on critical intervention periods, this study extends the analytical framework to examine the 

immediate and long-term effects of targeted literacy programs. This research endeavor 
distinguishes itself by thoroughly examining multiple factors affecting reading proficiency 
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development. Understanding the interplay between intervention strategies and learner 
outcomes requires sustained observation and analysis across multiple academic years 

(Darling-Hammond et al., 2020). This study incorporates quantitative and qualitative 
measures to assess the effectiveness of literacy interventions while examining the complex 

social and educational factors contributing to successful literacy development. 

This longitudinal examination of reading proficiency trends holds profound significance, 
extending far beyond the immediate educational outcomes to contribute meaningfully to 

evidence-based educational policy and practice. Comprehensive and longitudinal studies are 
indispensable for grasping the intricate dynamics of literacy development and the efficacy of 
interventions within urban educational settings (Teale et al., 2020). Urban educational settings 

frequently serve as valuable prototypes for assessing the scalability and adaptability of literacy 
interventions that have demonstrated success (Rasmitadila et al., 2022). The insights deriving 

from this research will be particularly valuable for elucidating the complex interplay of 
factors—such as socioeconomic background, teacher preparation, and the timing of 
interventions—that influence the development of reading proficiency. Moreover, achieving a 

comprehensive understanding of these factors is essential for crafting sustainable and 
effective literacy programs that can be successfully adapted across the diverse educational 

contexts of the Philippines (Descartes et al., 2023). 

This research aims to provide valuable insights into the developmental trajectories of reading 
proficiency in multilingual educational contexts by analyzing the implementation and 

effectiveness of the CRLA over a three-year period in SDO Makati. The findings will contribute 
to the growing body of evidence supporting structured literacy interventions while offering 
practical recommendations for educational practitioners and policymakers seeking to enhance 

reading proficiency outcomes across diverse student populations. This study thus serves both 
theoretical and practical purposes, bridging the gap between research and practice in the 

critical domain of early literacy development. 

The present study addresses the following primary research question: How effective is the 
implementation of the Comprehensive Rapid Literacy Assessment (CRLA) in tracking and 

improving reading proficiency among Grades 1-3 learners in SDO Makati from 2022 to 2025? 
Additional sub-questions include: (1) What are the patterns of reading proficiency 

development across different grade levels and languages? (2) How does mother tongue-based 
instruction impact dual-language development by Grade 3? and (3) What implications do these 
findings have for educational practice and policy regarding early literacy development in 

multilingual contexts? This research aims to provide a comprehensive understanding of 
reading proficiency development trajectories by addressing these questions while offering 

evidence-based recommendations for enhancing literacy outcomes in similar educational 
settings.  

  

B. Methods 

Research Design and Sampling 

The Study utilizes a longitudinal research design examining reading proficiency development 

among Grades 1-3 students in SDO Makati from 2022-2025. The research framework employs 
pre-test (BOSY) and post-test (EOSY) assessments using the Comprehensive Rapid Literacy 

Assessment (CRLA) tool, which evaluates reading proficiency across four levels: Grade Ready 
(90-100%), Light Refresher (56-89%), Moderate Refresher (36-55%), and Full Refresher 
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(<35%). This design enables tracking student progress and intervention effectiveness over 
the academic year. 

The sample consists of 18,159 students from Grades 1-3 distributed across 15 elementary 
schools in Makati. Specifically, the sample includes 6,186 Grade 1 students assessed in 

Tagalog, 5,981 Grade 2 students assessed in Filipino, and 5,992 Grade 3 students evaluated 
in Filipino and English. This comprehensive sampling provides robust representation across 
early grade levels, allowing for a detailed analysis of reading proficiency development. The 

Study employs total enumeration, including all eligible students from participating schools 
such as Bangkal ES-I, FBES-III, GVES, HPDPES-I, and other elementary schools within the 
division. 

The research implementation focuses on measuring reading proficiency changes between 
BOSY and EOSY assessments, particularly in transitions between proficiency levels. The SY 

2022-2023 data shows significant improvements, with notable reductions in students requiring 
Full Refresher interventions across all grade levels. For instance, Grade 1 decreased from 
55.17% to 1.64% in the Full Refresher category, Grade 2 from 32.17% to 0.80%, and Grade 

3 from 19.88% to 0.71% in Filipino. This comprehensive approach enables evidence-based 
evaluation of reading intervention effectiveness while providing insights for targeted 

educational support strategies. 

The systematic sampling and assessment framework allows for detailed analysis of reading 
proficiency patterns across early grade levels, supporting the development of targeted 

interventions and educational policies to improve literacy outcomes in the division’s 
elementary schools. 

Data Collection and Analysis 

The data collection process employed multiple methodological approaches to evaluate reading 
proficiency among Grades 1-3 students in the SDO Makati during SY 2022-2023. These 

included standardized assessment testing, pre-test and post-test measurement, direct 
observation and assessment, documentation analysis, and quantitative scoring methods. The 
Comprehensive Rapid Literacy Assessment (CRLA) served as the primary assessment tool, 

implemented using a systematic two-point assessment framework comprising the Beginning 
of School Year (BOSY) assessment to establish baseline data and the End of School Year 

(EOSY) evaluation to measure students' progress over the academic year. The assessment 
encompassed over 8,000 learners across 15 elementary schools, with a particular focus on 
6,186 Grade 1 students (Tagalog), 5,981 Grade 2 students (Filipino), and 5,992 Grade 3 

students (Filipino and English). 

Developed by the Department of Education in response to the educational disruptions caused 

by the COVID-19 pandemic, the CRLA is a concise five-minute diagnostic tool designed to 
address the approximately 32-week learning gap experienced in 2020. Using the quantitative 
scoring method, the assessment evaluates students based on four distinct proficiency levels: 

Grade Ready (90-100% score), Light Refresher (56-89% score), Moderate Refresher (36-55% 
score), and Full Refresher (<35% score). Before implementing the CRLA, teachers underwent 
comprehensive orientation and training on standardized testing procedures to ensure uniform 

and accurate assessment administration across all participating schools. 

The implementation of the data collection process began with teacher orientation sessions 

held in the audiovisual room of Makati Elementary School. Following orientation, assessment 
materials were distributed to the schools, and trained teachers and assessors systematically 
conducted direct observations and assessments with the students. Division supervisors 
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regularly monitored the assessments to uphold high-quality assurance standards, provided 
technical assistance when needed, and ensured adherence to standardized scoring 

procedures. Documentation analysis included photographic evidence and official reports, while 
division-level program implementation reviews were conducted to maintain compliance with 

standardized procedures. 

The validity and reliability of the CRLA are underscored by its widespread acceptance and use 
within the Philippine educational system. It continues to serve as an essential tool for 

evaluating early-grade reading proficiency. All assessment materials, documentation 
photographs, and implementation records are securely maintained in the division's archives 
and included in this research paper's appendices. This structured and comprehensive 

approach to data collection and analysis facilitates accurate assessment outcomes and 
supports the identification of targeted intervention strategies to enhance literacy development 

among early learners. 

Data Analysis 

The analysis of the Comprehensive Rapid Literacy Assessment (CRLA) data utilized a primarily 

descriptive statistical approach to examine and compare reading proficiency levels between 
the Beginning of School Year (BOSY) and End of School Year (EOSY) assessments during SY 

2022-2023. Leveraging Microsoft Excel as the primary analytical tool, the study focused on 
calculating percentage distributions and percentage changes to track shifts in student 
performance across four established proficiency categories: Grade Ready (90-100%), Light 

Refresher (56-89%), Moderate Refresher (36-55%), and Full Refresher (<35%). This 
analytical framework encompassed data from 18,159 students across Grades 1-3 in 15 
elementary schools within SDO Makati. 

Key Analytical Methods 

1. Percentage Distribution Analysis: This method calculated the proportion of students 

within each proficiency level and analyzed the distribution across different grade levels. 
It also compared performance in various language mediums: Tagalog for Grade 1, 
Filipino for Grades 2-3, and English for Grade 3.  

2. Percentage Change Calculations: To quantify improvement between BOSY and EOSY, 
the analysis employed the formula: 

Percentage Change=( EOSY%−BOSY%)×10 

                 BOSY% 

   This enabled precise tracking of progress, including a notable 97.10% reduction in the 

number of Grade 1 students requiring Full Refresher intervention. 

3. School-Level Comparisons: The analysis further included comparisons across the 15 

participating schools to identify performance patterns and assess the effectiveness of 
interventions implemented.  

Microsoft Excel played a vital role in facilitating the organization of data, computation of 

descriptive statistics, and generation of comparative graphs and charts. This enabled clear 
visualization of proficiency level transitions and highlighted school-specific performance 
trends. 

Overall, this comprehensive analytical approach aligned with the assessment's primary 
objective: identifying students in need of targeted reading interventions while providing a 

detailed overview of reading proficiency improvements across the division. The analysis's 
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findings inform future instructional strategies and contribute to the ongoing enhancement of 
literacy development initiatives in SDO Makati. 

Ethical Considerations 

The implementation of the Comprehensive Rapid Literacy Assessment (CRLA) in SDO Makati 

adhered to strict ethical guidelines to protect student interests and ensure responsible 
research conduct. Operating under the official mandate of the Department of Education 
(DepEd), the Study obtained necessary institutional approvals from the SDO Makati 

administration while maintaining compliance with established DepEd guidelines on student 
assessment and school-level protocols for testing implementation. The research prioritized 
data privacy and protection through strict confidentiality measures for individual student 

records, secure storage and handling of assessment data, and coded identifiers to protect 
student privacy, all by the Data Privacy Act of 2012. 

The ethical framework included comprehensive informed consent and communication 
procedures, proper notification to parents regarding assessment procedures, clear school-level 
communication about CRLA implementation, and thorough teacher briefings on ethical 

assessment administration. The research team maintained transparent communication about 
the assessment’s purpose and the intended use of the results. Particular attention was paid 

to student welfare considerations, implementing age-appropriate assessment procedures, 
non-discriminatory testing practices, and providing necessary accommodations while ensuring 
comfortable testing environments for all participants. 

All necessary clearances were obtained from DepEd authorities and school administrators, 
with proper documentation maintained in division records. Proper information dissemination 
about the assessment process and its intended use for educational improvement secured the 

involvement of key stakeholders—teachers, parents, and school administrators. This 
comprehensive ethical framework ensured the protection of student interests while 

maintaining the integrity of the research process. Additional ethical clearances or 
documentation can be provided upon request by editors or reviewers to verify compliance 
with research ethics standards. 
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C. Results and Discussions 

Grade-Level Analysis of CRLA Results (2022-2025) 

 

Figure 1. Grade 1 Progress (2022-2024) 

Grade 1 learners have shown remarkable improvement over the assessment periods. In SY 
2022-2023, the percentage of students requiring full refresher intervention decreased 
dramatically from 55.17% at BOSY to just 1.64% at EOSY, while Grade Ready learners 

increased from 24.33% to 50.53%. This substantial improvement continued into SY 2023-
2024, with BOSY assessments showing only 45.69% requiring full intervention and EOSY 

results reaching 64.21% Grade Ready status. The progress demonstrates the effectiveness of 
early intervention strategies and the mother tongue-based instruction approach. 

For the Grade 1 progress findings, you could explain this through developmental reading 

theory instead of just noting the dramatic improvement from 55.17% to 1.64% in the Full 
Refresher category. For example, The remarkable improvement observed in Grade 1 learners 
aligns with Chall's Stages of Reading Development (1983), which posits that early reading 

acquisition is highly responsive to structured intervention during the initial decoding phase. 
The dramatic reduction in students requiring full refresher intervention from 55.17% to 1.64% 

demonstrates how mother tongue-based instruction facilitates the critical phonological 
awareness development that Vygotsky's sociocultural theory identifies as essential for early 
literacy acquisition. This substantial improvement reflects the theoretical principle that 

learning in one's primary language reduces cognitive load, allowing students to focus on skill 
development rather than language comprehension (Cummins, 2000). 
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Figure 2. Grade 2 Progression 

Grade 2 results exhibit a consistent pattern of improvement across school years. The SY 2022-
2023 data shows a reduction in students requiring complete refresher from 32.17% to 0.80%, 
paired with an increase in Grade Ready learners from 44.26% to 71.70%. The SY 2023-2024 

cohort started more vigorous, with only 15.82% requiring full intervention at BOSY, 
maintaining high performance, and 71.70% achieving Grade Ready status by EOSY. This 

sustained improvement suggests successful vertical articulation of reading interventions from 
Grade 1 to Grade 2. 

The consistent pattern of improvement in Grade 2 supports Stanovich's (1986) 'Matthew 

Effect' theory in reading development, where initial reading success compounds over time. 
The reduction in students requiring complete refresher from 32.17% to 0.80% illustrates how 
early intervention creates a positive feedback loop in literacy development. The stronger 

starting position of the SY 2023-2024 cohort (only 15.82% requiring full intervention at BOSY) 
compared to the previous year provides empirical support for the theoretical concept of skill 

transfer, where foundational literacy skills acquired in earlier grades serve as scaffolding for 
subsequent learning (Perfetti & Stafura, 2014). 
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Figure 3. Grade 3 Language-Specific Performance 

Grade 3 assessment data present a unique perspective through its dual-language evaluation 
in Filipino and English. In Filipino language performance, the data shows a significant 

reduction in students requiring complete refresher intervention during SY 2022-2023, 
dropping from 19.88% at the beginning of the school year to just 0.71% by the end. This 
improvement continued in SY 2023-2024, with the beginning of the school year assessment 

showing only 7.20% of students needing a complete refresher, followed by further progress 
in SY 2024-2025 with just 3.76% at the start of the year. Similarly, English language 

performance demonstrated substantial improvement, with full refresher needs decreasing 
from 12.43% to 1.16% during SY 2022-2023, followed by a BOSY rate of 3.76% in SY 2023-
2024, which remained stable into SY 2024-2025. Notably, students showed stronger initial 

English proficiency compared to Filipino, though both languages experienced substantial 
improvements over time. The consistent English performance rates between SY 2023-2024 
and SY 2024-2025 suggest a stabilization of language proficiency at this grade level. 

The dual-language assessment results for Grade 3 provide compelling evidence for Cummins' 
(1979) Linguistic Interdependence Hypothesis. The observed pattern whereby students 

showed stronger initial English proficiency compared to Filipino, despite both languages 
experiencing substantial improvements, suggests that cognitive academic language 
proficiency transfers across languages once established. This supports the theoretical 

framework that proposes standard underlying language proficiencies, particularly in 
educational contexts where explicit attention is given to metalinguistic awareness (García & 

Wei, 2014). The stabilization of English performance rates between SY 2023-2024 and 2024-
2025 aligns with stage theories of bilingual development that predict plateaus in second 
language acquisition following periods of rapid growth (Thomas & Collier, 2002). 

Cross-Grade Analysis 

Several key patterns emerge from the grade-level analysis: 

1. Earlier grades show larger margins of improvement, particularly in reducing the 

number of students requiring full intervention. 

2. The effectiveness of interventions is cumulative, with each successive year showing 

better starting proficiency levels. 
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3. Grade 3’s dual-language assessment reveals successful development of bilingual 
literacy, though with some variation in progression rates between Filipino and English. 

These findings suggest that SDO Makati’s reading interventions are most impactful in the early 
grades, with sustained benefits visible as students’ progress through grade levels. The data 

also indicates successful implementation of the mother tongue-based multilingual education 
policy, as evidenced by the strong performance in both Filipino and English by Grade 3. 

 

D. Conclusion  

The longitudinal analysis of the Comprehensive Rapid Literacy Assessment (CRLA) results in 
SDO Makati from 2022 to 2025 highlights significant implications for reading instruction and 

literacy development within multilingual contexts. The observed pattern of consistent 
improvement across all grade levels is particularly striking, especially the dramatic reduction 

in the percentage of students requiring full refresher interventions: Grade 1 students 
decreased from 55.17% to 1.64%, Grade 2 from 32.17% to 0.80%, and Grade 3 (Filipino) 
from 19.88% to 0.71%. These findings underscore the effectiveness of systematic early 

intervention, particularly when combined with mother tongue-based instruction, in 
establishing a robust foundation for sustained literacy growth. 

Moreover, the analysis reveals an intriguing dynamic concerning language proficiency: Grade 
3 students exhibited more substantial initial English proficiency than Filipino students. This, 
alongside the overall improvements in literacy across both languages, suggests that strong 

foundational skills in a mother tongue can facilitate the acquisition of a second language. This 
supports Cummins' linguistic interdependence hypothesis, which posits that proficiency in a 
primary language enhances the learning of a secondary language. 

These findings contribute to a deeper understanding of how structured assessment 
frameworks, such as the CRLA, can effectively inform targeted interventions in multilingual 

educational settings. This is particularly relevant in urban contexts where diverse linguistic 
backgrounds intersect with varying socioeconomic factors. As we move forward, the insights 
gained from this analysis can guide educational practitioners and policymakers in designing 

and implementing effective literacy programs that respond to student's unique needs, 
ultimately fostering a more equitable educational landscape for all learners. 

 

E. Recommendations 

Based on the findings, SDO Makati should adopt a SMARTER (Specific, Measurable, 

Achievable, Relevant, Time-bound, Evaluated, Reviewed) approach to enhance reading 
instruction. This approach entails the establishment of grade-level reading intervention teams 

by the start of the SY 2025-2026 academic year. These teams will provide targeted support 
for students identified in the Full Refresher category during the first quarter. Additionally, SDO 
Makati should develop a division-wide digital tracking system by December 2025 to effectively 

monitor individual student progress across different languages and grade levels. 

Moreover, implementing quarterly professional development sessions focused on 
differentiated instruction strategies for multilingual learners will be crucial in equipping 

educators with the necessary skills to meet diverse student needs. While this study offers 
robust evidence supporting the effectiveness of CRLA-based interventions, its focus on urban 

public schools in Makati indicates the necessity for future research to explore the applicability 
of these findings in rural and private school contexts.  
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Further studies should also encompass qualitative analyses of teacher implementation 
strategies to gain insights into classroom practices. Investigating the long-term retention of 

reading skills beyond Grade 3 through longitudinal tracking into upper elementary grades will 
provide a comprehensive understanding of student development over time. Additionally, the 

impact of socioeconomic factors and home literacy environments on reading proficiency should 
be examined to inform the creation of more inclusive and effective intervention strategies. 
Future research can contribute significantly to improving literacy outcomes across diverse 

educational settings by addressing these areas. 
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