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Abstract

In high school, EFL learners are supposed to have the capability of writing a good
descriptive text as one of the demand of the curriculum. However, many students
still experience problems in producing a successful writing. This study aims at
promoting high school students’ writing skills, particularly in writing descriptive text, by
utilizing project-based learning. This study employed a Classroom Action Research
through two cycles which include planning, acting, observing, and evaluating
stages. The data were collected from 23 students of X lIS 4 class of SMA Negeri 4
Takalar as the study subjects by using writing tests and observation. The results of the
study show that there was an improvement in students’ scores and behaviour when
learning with project-based approach. In the diagnostic test, the students mean
score was 65.57. The score improved by 9.9% in cycle | and 13.81% in cycle Il to 72.09
and 82.04, respectively. Besides, in the pretest, only five students who can achieve
the minimum completeness criteria, but at the end of cycle 2, twenty students can
pass the minimum score. In addition, students become more actively engaged in
the learning process as they are enthusiastic with the projects given by the teacher.
This means that the use of project-based learning gave a positive impact to
students’ learning to write descriptive paragraphs and teachers are suggested to
use it in teaching in EFL writing classrooms.
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Infroduction

Writing activities cannot be separated from language learning process,
including in EFL classrooms. Writing is among the four skills that students must possess,
and it is an essential aspect of the communication process in which people can

express their thoughts, feelings, and opinions (Anh, 2019). Having the skills to write
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well, especially in foreign languages, will provide a huge benefit for the students, not

only for their academic matters, but also for broader interaction in professional or
global community. Writing stimulates students’ creative and critical thinking, and
boosts their learning autonomy, speech, and confidence (Smetanova, 2013).
Excellent ability in writing will help the students to accomplish several tasks, such as
taking notes, making essays, writing a letter or cards, or making written
announcements. Also, it is a great investment for them if they want to continue for
higher education since the entrance examinations may involve writing as one of the
important tests. Besides, in the community, they might need to write an
understandable email, memos, proposals, or reports to connect or work with foreign
people in online community.

Writing is a complex skill (Cheung, 2016). As a skill to master, writing in English
requires students to pay attention to a certain set of rules and conventions. They
need to deal with the proper ideas to be written and how to organize them, the
longuage and vocabulary use, and the mechanics like spelling, punctuation, etfc.
(Brown, 2007). The process of writing, where the students are suggested to plan,
draft, and edit what they write (Harmer, 2004), even adds the complexity. In a more
advanced level, students also have to analyze their sources of their writing and then
synthesize them in a compact piece of writing (Klimova, 2013).

Many students are still experiencing some issues in composing a piece of
English writing (Handayani, 2017). Limited mastery of vocabulary and insufficient
knowledge of grammar are the major cause of students’ difficulties to write well
(Elisha, Safitri, & Santoso, 2019. Those problems led to writing anxiety among the
students (Hartono & Maharani, 2019). In addition, the results of interview with the
English teacher at SMA Negeri 4 Takalar also revealed that students are struggling
when they have to compose a paragraph or even a sentence by using their own
words and ideas. Majority of the students in that school still have problems with
vocabulary use, punctuation, and developing ideas into sentences and paragraphs.
Therefore, the teacher must always think about innovations and breakthroughs-new
technique, methods, strategies, or media- to ensure that the students can maximize
their potential in writing in English.

Project-based learning (PjBL) is considered to be an approach of teaching
which involves students working on projects based on real-world contexts to

advance their knowledge and abilities (Dharmayanti & Joni, 2022). Students are
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given projects and they are supposed to find a solution to a problem or develop a

product. Such projects might be used in every level of education ranging from
primary education to higher education (Aziz, Hoesny, & Arifiyah, 2022; Kokotsaki,
Menzies, & Wiggins, 2016). Teachers just have to modify and adjust the project types
according to the students’ need. In addition, project-based learning brings positive
impacts to students. It emphasizes students-centered learning principle and make
the students more engaged (Kavlu, 2017; Karyawati & Ashadi, 2018), strengthens
students’ problem solving and collaboration skills (Firdaus & Septiady, 2023), develop
students critical thinking skills (Argawati & Suryani, 2020), and encourage students to
be more active, creative and innovative (Mafruudloh & Fitriati, 2020). Due to the
advantages it offers, project-based learning is highly recommended in the
implementation of the new curriculum Merdeka Belajar in Indonesia.

Project-based learning have been used world-wide and plenty of research
have revealed that project-based learning is effective to teach students to write.
Most of them were focused on different types of text genres. Alotaibi (2020), for
instance, tried to examine the effect of project-based learning on students’ ability to
write persuasive text, and the results show that there was a difference in the
students’ writing quality after learning using projects development. A similar result
was also gained by Sadeghi, Biniaz, & Soleimani (2016) after using project-based
learning to teaching students to write comparison/contrast paragraph; the students
outperformed those taught with textbooks only. Other studies also revealed the
positive effect of using project-based learning in teaching writing the other genres
such as narrative, argumentative, report, and descriptive texts (Asrul, et al., 2021;
Liukonas, 2020, Khairani & Tressyalina, 2019; Hidayati & Widiati, 2019).

Despite the positive influence of using project-based learning, there is sfill a
need of more research on the effects of this project-based learning in the area of
descriptive writing in high school level to strengthen the previous findings. Therefore,
this study focused on exploring the improvement of students’ skills in writing
descriptive text after being taught by using Project-based learning and investigating

the changes in students’ behavior when learning using project-based learning.
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Research Methodology

The design used in this research is Classroom Action Research (CAR). Action research

focuses on solving practitioners’ problems in their workplace (Johnson & Christensen,

2014). Employing the CAR design of Kurt Lewins in two cycles, we involved the main

four components in each cycle, namely: planning, action, observation and

reflection. The relationship between the four components is seen a viable cycle

described as follows:

[ Action ] \

—
Plan | Observation

-~ Reflection

Action

plun | ()h\cr\'“"on

Reflection

Figure 1. Kurt Lewin’s Action Research Design

The subjects of this study were the tenth-grade students class X IIS 4 of SMA
Negeri 4 Takalar in the academic year of 2022/2023 which consisted of 23 students.
The subjects were chosen based on the teacher information that they sfill have low
ability in writing English. The study was conducted in two cycles with 8 meetings in
total. During the freatment, students were exposed with theories and practices of
descriptive writing, especially describing places as the syllabus suggested, by using
project-based learning. The projects they worked on is making a brochure to
intfroduce places around them.

Writing tests and observation were used to collect the data. Writing tests were
used to see the improvement of students’ writing skills in writing descriptive text
before and after the treatment was given, while observation was used to see

whether the use of problem-based learning has any impact on students’ learning
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aftitude and behaviour. The test were administered three times, namely diagnostic

test and post-test after each cycle was completed. In the test, students were asked
to write 1 or two descriptive paragraphs based on the theme provided by the

researchers.

Findings and Discussion
Findings

This study was conducted in two cycles, started from September 20th, 2022
until December 4th 2022. The study was conducted through four cyclical stages
namely, planning, action, observation, and reflection. In the planning stage, the
researchers determined the topic and prepared the lesson plan. This study focused
on teaching descriptive text, especially describing places. The researchers also
discussed about the projects that are most likely to implemented in teaching
describing places. Next stage is action stage where the researchers implemented
the plan that has been made. In this stage, the teacher applied project-based
learning by giving projects to students to be done in group, asking them to create
brochures related to the theme given. The third stage is observation, in this stage,
the researchers observed the influence of this project-based learning either to
students’ cognitive or students’ behavior. The last stage is reflection where the
researchers reflected from the evaluation results. The results of this reflection led to
the next cycle.

Before the treatment was begun, the students were given a diagnostic test to
know their prior ability in writing descriptive text. After each cycle was completed,
the teachers administered the post-test. The results of the students’ test was
analyzed by using the Jacobs, et al.’s (1981) analytic scoring rubric which assesses 5
main components with different weight of score for each, namely content (13-30
points), organization (7-20 points), language use (5-25 points), vocabulary (7-20
points), and mechanics (2-5 points). the result of analysis of students’ scores in the

pretest and post-tests can be seen in the following table:

Table 1. Frequency and rate percentage of students’ scores in the pretest and post-

tests
Non-Project The Application of Project
No Classification Range
Based Based
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PreTest Post-Test1 Post-Test2

Freq % Freq % Freq %

1 Excellent 91-100 0 0 0 0 4 17.39
2 Very good 81-90 3 1304 6 2609 12 5217
3 Good 71-80 41739 6 2609 4 17.39
4 Fair 61-70 10 4348 6 2609 3 13.04
6 Poor 51-60 4 1739 3 1304 O 0
. Very poor Less than 2 8.70 0 0 0 0
50
Total 23 100 23 100 23 100
Highest score 85 85 94
Lowest Score 48 51 63
Mean Score 65.57 72.09 82.04

The data displayed in the table depicts the changes in the frequency of
students’ scores in every criteria. In the pretest, there are two students being in the
lowest score criteria that is very poor. However, none of the students achieves
excellent score. In the first post-test (after cycle 1), the frequency of students scores
are the same in very good, good, and fair criteria. There is still no students achieved
excellent score, but none of them scored very poor anymore. Finally, in the post-test,
the highest frequency of students obtained scores in the level of very good (52.07%)
and four students can compose excellent writing, being on top of the range. In
addition, no students obtained poor or very poor score.

The results of analysis show that there is an improvement in students’ scores
after the treatment. The most visible is in the excellent; it changes from 0% in the
pretest and post-test | to 17.39% in the end of the study. Besides, the students who
obtained very poor also decrease, meaning that their scores improve. In addition,
the students’ mean score improved from the pretest. In the pretest, the mean score
is 65.57, and it improves by 9.9% in the end of cycle 1. After doing some evaluation in
cycle 1 and started the cycle 2, the students’ score increase by 13.81% In the end of
the treatment.

Table 2. Students’ Minimum Completeness

Minimum PreTest Post-Test 1 Post-Test 2
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Mastery
Criteriq Freq % Freq % Freq %
>80 5 21.74 11 47 .83 20 86.96
=80 18 78.26 12 47.83 3 13.04

The table depicts that, in the pretest, more than 75% of the students’ scores
still needs to be improved as it does not fulfill the minimum completeness criteria the
school has determined that is 80. From the table, it can be seen that only 5 students’
scores that fulfill the minimum completeness criteria. In the post-test 1, the students’
score which achieved the minimum score went up to 47.83%, and in the post-test 2,
20 students have passed the minimum criteria. This indicates that the learning using
Project based learning influence the students’ scores.

Furthermore, the researchers also obtained data from observation results. The
observation results reveals that students were more active and engaged during the
process of learning using problem-based learning. They focused on the project they
were making in the group. Students first discussed about the content of the
brochure; what they need to write about the place they introduced. They also

evaluate their own project after getting some suggestions from the teachers.

Discussion

This study’s objective is to explore the improvement of students’ ability in
writing descriptive text, especially in high school level, by using project-based
learning. The results of the study show that the students’ mean score improved after
learning using project based learning from 65.57 in the pretest to 82.04 the post-test.
After the implementation, most of the students also passed the minimum
completeness criteria that is 80.

Writing a descriptive paragraph or text that requires the students to be able
to describe an object into writing. They sometimes need to use their imagination to
make the writing more understandable and meaningful. Project-based learning
helped the students to think what to write as they have create a real object.
Learning through project-based learning gives the students opportunity to explore
more about the topic they are going to describe. In addition, the projects they have
to complete is a challenge as they have to make something real. On other words,

the projects inspires them especially the content of the writing. Project-based
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learning is regarded as a specific kind of inquiry-based learning where the context

of learning is provided by real-world actions and actual questions and challenges.
(Al-Balushi & Al-Aamri, 2014)

In addition, projects encourage collaboration among students in the group.
Each member of the team has to contribute ideas of what is being written. During
the course, they are busy searching information about the topic they are going to
describe and write the information into their texts. In project-based learning, students
are expected to be self-directed and self-Reliant (Kholis and Aziz, 2020). Moreover, in
writing descriptive text, students have to use several specific language features such
as adjectives and simple present tense, so they might have to edit and revise their
writing to make it a good description. Project based learning involves student’s
partficipation in the learning process, makes the students focused on the projects,
uses crifical thinking skills, and learns autonomously (Randazzo et al., 2021).

Furthermore, during the course, students are very excited in learning. Being in
a group project increases the level of enjoyment of the students in the classroom.
They talked and laugh each other when giving ideas about the projects. Shin (2008)
found that project-based learning improve students’ motivation and self-efficacy in
learning (Shin, 2018).

Conclusion and Suggestion

From the results of analysis and the discussion, it can be concluded that the
utilization of project based learning can improve students’ descriptive writing skills.
This is proven by the the students’ scores which improved from pretest to post-test. In
the pretest, students’ mean score was 65.57, and it increased to 72.09% in cycle 1
and 82.04 in cycle Il. Besides, 20 out of 23 students had passed the the Minimum
Completeness Criteria. In addition, students seemed more active and excited in
learning as they enjoyed making the projects with their feammates. The positive
result after the application of project-based learning indicate that this approach is
suitable to be used in teaching EFL, especially to improve writing skills. Further
researchers may explore more about the use of this approach in the other aspects
of EFL teaching or investigate what the students’ think about the implementation of

this approach.
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