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Abstract

This research aimed to find out how cultural dimensions were displayed, what
culture was the most dominant, and the percentage of local culture in
textbooks used at SMA IT IQRA" (Pathway to English) and SMK N1 Grade X
(Bahasa Inggris by KEMENDIKBUD) Bengkulu. This research applied a content
analysis study with descriptive qualitative analysis. The procedures used in data
collection were document review and observation. In analyzing the data, the
concept by Mile and Huberman was applied. The study revealed that from the
two textbooks, there was a difference in terms of dominance in cultural types
and dimensions. In Pathway to English, there was38 % items of aesthetic sense,
32% of pragmatic sense, and 26% of sociological sense. Semantic sense had
the least representation which was only 4%. In cultural types, there was (50%) for
target culture, 44% for local culture, and 6% for international culture. As for
Bahasa Inggris by KEMENDIKBUD, there was 44% for aesthetic sense, 25% for
sociological sense, 22% for aesthetic sense, and 8% for semantic sense. The
local culture has most items to occur, which reached 47 percent, followed by
the target culture, which was 41%. The last is international culture, with 11% of
occurrence. It is highly recommendable that teachers apply books with more
cultural dimensions and types to help students broaden their cultural
knowledge and awareness.

Keywords: textbooks, Culture dimensions, Cultural types.
Infroduction

Indonesia has a very long history of curriculum implementation at schools at
all levels. From the very beginning of the era of independence, more precisely two
years after the proclamation of Independence, in 1947, the government applied the
curriculum for the first fime. In this modern era, the curriculum that has been applied
to schools is ‘K-2013'or the 2013 Curriculum levels of education. The goal of the

curriculum 2013 is to produce Indonesian people who are productive, creative,
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innovative, through empowerment attitude, skill, and knowledge in an integrative
way (Sutrisno, 2013). It is well explained that K 13 is the form of enhancement of the
previous curriculum to make fast development in the field of education.

Local genius/culture is a manifestation of society’'s characteristics that are
reflected in orientation and show their way of life along with their value system:s,
which are implemented in their daily life and influence their life as a whole, in
perception to look and respond to the outside world. (Sudartini, 2012). It means that
people of a region or country always respect and obey the values that have long
been descended by their ancestors. In Indonesia, the local cultures among regions
are different but share the same characteristics of tolerance and national unity.
There are some reasons why textbooks should support the local culture in English
language teaching; they are (a) to make more relevant English learning, (b) to
strengthen national identity, and (c) to avoid cultural misinterpretation and
stereotyping.

Classified sources of culture information can be categorized into three types: 1.
Source culture, i.e., learners' own culture, 2. Target culture, i.e., any country where
the target language is spoken as the first language, and 3. International target
culture, i.e., countries where the target language is used as a second or a foreign
language. (Cortazzi and Jin, 1999).

In Indonesia, the source culture is customs, fradition, historical buildings, and
natural objects or values that are derived from the various regions and societies of
this nation from Sabang to Merauke. The target culture is everything that is directly
related to English speaking countries, such as England, the USA or Australio.
International culture refers to nations such as Brazil, Argentina, South Africa, or Iran.

There are four dimensions of culture in textbooks. The first dimension is called
the aesthetic sense; the second is a sociological sense, the third is semantic sense,
which refers to the conceptualized system that is Incorporated in the language and
the last is pragmatic sense. The last is sociolinguistic or pragmatic sense. It is covering
skills in social situations, background knowledge, and paralinguistic skills (Tajeddin,
2017). All of four dimensions have different purposes and therefore each represents

particular cultural representation in textbooks.
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Graphic 1.1. Four senses of Culture by Adaskou, Britten, and Fahsi (1990)

The Aesthetic Sense / Culture refers to media, cinema, music with popular or
traditional genres, and literature. The sociological sense/culture relates to the
organization and nature of family, home life, interpersonal relations, material
condition, work and leisure, customs, and finally, institutions. (Hermawan, 2012).

Since the 19th-century textbook has become a tool used by the state to
promote the values characteristic of the given governing regime: nationalist,
conservative, progressive, socialists, racist, etc. (Giordano). Textbooks play a pivotal
role in language classrooms in all types of educational instfitutions - state schools,
colleges, language schools — all over the world. (Akbar: 2016). Indonesia has
abundant publishers of textbooks that each has unique characteristics but is sfill in
the scope of the currently adopted curriculum.

There is no doubt that no textbook is perfect, and every single one suffers
from some shortcomings. (Akbar, 2016). However, the benefits are always more
significant than the drawbacks because most textbooks have been through
evaluation to ensure its worth as the media inside the classrooms. A teacher wanfts
the book to be a relevant source of and tool in teaching, featuring new, better-
edited content, information rather than blunt statements, new sources rather than
interpretations, specific topics as well as innovative original ideas as to how to
organize a class. (Mustaeta: 2011). Hence the analysis of textbooks is highly
demanded in the spirit of escalating the value of materials and effectivity of the

published books.
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Wong (2009) presented an evaluation checklist that can help ensure the
examination of textbooks from several angles. The list of books focused on linguistic
content, cultural and real-world content, support for teachers, clear guidance for
students, and practical concerns that play a role in textbook evaluation and
selection. However, in this paper, the research is focused explicitly on cultural

content materials.

Research Methodology

The design of research applied in this study of EFL textbooks is content
analysis, which is put into use to determine the specific words or concepts that
present within texts. As in this research, cultural information is selected according to
its classification of source, target, or international cultures.

The subjects of the research are EFL textbooks used at senior high schools. The
first textbook is applied at SMA IT IQRA’ Bengkulu, entitled “English Pathway” for
grade x published by Erlangga and the other one is “Buku Bahasa Inggris untuk
SMA/SMK/MA kelas x produced by Kemendikbud RI. Both of the textbooks apply the
K13 Curriculum.

There are numbers of data collection methods/procedures; they are
interviews, focus groups, observation, collection of documented material such as
letters, diaries, photographs, a compilation of narrative, and open-ended questions.
Hancock and Ockleford (2009). In this research, there are two ways used in
collecting the data, which are document review and literature review.

The researcher acts as the research instrument because this study is classified
as a content analysis research. In qualitative research, there is no other option than
taking the human role as the main instrument in the experiment/research. (Sugiono:
2014). So, the researcher in this study has a very pivotal role in the whole process
because the center of the instrument is the researcher himself.

The steps in analyzing the data are adapted from the scheme of the
interactive model from Huberman and Sladana (2004). The steps are collecting the
data, data reduction, display of data, and concluding to overall data.

In ensuring that the research is credible and dependable, the researcher
used the method of consensus. Qualitative research should utilize an agreement to

make sure that it is reliable. The deal in this research is conducted through a peer
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debriefing technique. It is put info action by collaborative working between the
researcher and also his supervisor. It is serving as the reviewer is the supervisor who
checked the data and made a recommendation on the parts in need of
improvement. In doing so, the information from the books was provided to the

supervisor.

Result and Discussion
Result

Here are two tables that present the data about the types of cultural content
and the four senses of culture in the two EFL textbooks used at SMA IT Igra’ and SMK

N 1 Bengkulu:

Tablel.1. Types of Cultural Content and Four Senses of Culture in ‘Pathway to English” used at SMA IT IQRA’

Grade x
Types of Cultural Local Culture Target International Total of 50
Content 22 items Culture Culture items
Four (44%) 25 items 3 items
Senses (50%) (6%)
of Culture
Aesthetic Sense 19 items (38%) 9 8 2 19
Sociological Sense 13 items (26%) 6 7 0 13
Semantic Sense 2 items (4%) 1 1 0 2
Pragmatic Sense 16 items (32%) 6 9 1 16

Tablel.1. Types of Cultural Content and Four Senses of Culture in “Bahasa Inggris” KEMDENDIKBUD used at
SMK N 1 Grade X

Types of Cultural Local Culture Target International Total of 36
Content 17 items (47%) Culture Culture items

Four 15 items 4 items (11%)
Senses (41%)
of Culture
Aesthetic Sense 8 items (22%) 3 3 2 8
Sociological Sense 9 items (25%) 6 2 1 9
Semantic Sense 3 items (8%) 0 3 0 3
Pragmatic Sense 16 items (44%) 8 7 1 16

Discussion
There are two major points to highlight the main focus of this study. The first
one, the culture dimensions, which include aesthetic, sociological, semantic, and

pragmatic sense, as the theoretical framework by Adaskou, Britten, and Fahsi. The
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other is culture types, which are divided into three classifications (based on the
theory from Cortazzi and Jin): local/source culture, target culture, and international
culture.

A. Culture Dimensions in Pathway to English used at SMA IT IQRA’ Bengkulu

a. The Aesthetic Sense

As has been explained in chapter two, aesthetic sense refers to the music,
cinema, media, and literature, which have functioned as the source of information
on culture in the second sense. The data collected show that research comes first
with the most occurrence (68%) compared to other aesthetic sense, such as media
(5%), and music (26%). while cinema has no representation at alll.

From the perspective of aesthetic sense, below is a part of media containing
cultural dimension, which is batik, as an art and craft heritage from Indonesia. Batik is
a media that is included in textbook contents and materials to ensure that students
are familiar with the cultural aspects, in this case, batik. Along with music, stories, and
cinema, batik is a part of the media of delivering culture to learners of the English
longuage.

In the text below, it says, "To preserve The Indonesian Heritage, especially
“Batik,” the Art Extra-curricular Class will hold a Batik-Making Seminar and Workshop
for 4 sessions on Sunday, at 9 a.m. at SMA 5 Auditorium. This is a part of how the
aesthetic sense infroduced to students to make them familiar with cultural items from
Indonesia.

Batik is very famous fraditional clothes from Indonesia, the nation where the
students live in. So, it is evident that the text about batik in this page contains cultural

information derived from source culture.

Picturel.1. Batik

b. The Sociological Sense
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In a sociological sense, work and leisure have the most significant portion of
item distribution, which reaches up to 30 percent. The nature of family comes
second with 23 percent of the total number. The least ones, customs and institutions,
and home life represent each 25 percent.

The content of the textbook material below is about the structure of the family
in Western countries. In English speaking countries, one family has a name that is
used by other people in addressing the family members by calling them using the
family name. The family name is usually picked up from the last name of the leader

in the family.

Picture1.2. The family names
c. The Semantic Sense
From the perspective of semantic sense, the text below is a descriptive text
containing an idiom “Birds of a feather flock together.” The idiom means that a
group of persons or some countries work together or affiliate themselves since they
have a lot of similar characteristics or tendencies. It functions to deliver ideas more

dynamically because it makes the text more communicative and highly articulated.
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Picture1.3. The concepts of language (idiom)

d. The Pragmatic (Sociolinguistic) Sense

In the pragmatic sense, the ability to use language in a practical situation is
assessed. On page 08 of the textbook, there is an explanation about the way how
people infroduce themselves in the first meeting with new persons. In English, people
have a family name that they tell other people in introducing themselves. For
instance, from the name “David Hassehoff” we know that the last name “*Hassehoff”
is a family name. This is different from Indonesian people, which most of them don't

use a family name or not take it as a priority.

Picturel.4. The use of family names in English and Indonesian cultures

B. Four Meanings of Culture in the textbook “Bahasa Inggris” KEMENDIKBUD used at
SMK N1 Bengkulu
a. The Aesthetic Sense
The text below is a story of Malin Kundang. From aesthetic sense, the story is a
part of the literature of Indonesia. The story is from West Sumatra, Indonesia. Its
function in the textbook is to facilitate students while they are learning English with
local culture containing moral values. The story of Malin Kundang teaches students
always to obey their parents, mainly their mothers, and treat them with high respect.
The story is about Malin, a child of a widow who lived in poor condition. Malin
went ashore to change his family’s fate and to improve their economic situation.
Malin met a beautiful girl who was the daughter of a rich merchant. They soon
decided to marry, and Malin started forgetting his mother. In the end, Malin came to

his small village along with his wife, and suddenly when he met his mother, he felt
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ashamed and rudely forced his mother to go away. It caused his mother’s anger,

and finally, the sky became so dark, and Malin was turned into a stone.

Picture1.5. The Legend of Malin Kundang

b. The Sociological Sense

The dialogue below is about activities people do in their free time. In the
dialogue, Santi and Bayu are talking about the plans they are going to do. Bayu said
that he is going to fish in a lake near his uncle’'s house. At the end of the
conversation, Santi asked Riri about her activity in the long weekend. This
conversation is providing information from the perspective of sociology about the

common activities people do in their leisure time.

Picture 1.6. A conversation about plan

c. The Semantic Sense

The picture below is about the concept of language. In a semantic sense,
there is a concept of language where the definition of language is based on
particular characteristics. In English, there are idioms, phrases, and sentences that
are common among native speakers. The phrase “mother tongue” does not
necessarily mean the tongue of a mother, but it means the language that the

mother is speaking with.

Picture1.7. Idiom

d. The Pragmatic (Sociolinguistic) Sense
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Congratulating others is one of the skills required in many social situations.
People usually praise others to show their appreciation for their achievement and
great accomplishment. Showing congratulations can be done in various ways, from
the simplest to the most complex ones.

In English speaking countries, sending a congratulatory card is highly
recommendable to show that they value excellent accomplishments their friends or
partners make. In Indonesia, showing congratulation through words is enough. As in
the picture below, it is a dialogue of two students in which one of them
congratulates the other. In terms of a cultural type, it is a target culture because it

shows the habits English people regularly do.

Picture 1.9. Expressing congratulations

C. The Types of Cultures in Pathway to English and Bahasa Inggris by KEMENDIKBUD

Regarding with type of cultures, there is a difference in terms of the most
dominant culture in the two textbooks. In Pathway to English, the target culture
represents 50 percent of the total data, which is 6% more than the local culture.
International culture has the least number of display, which is only é percent.

In the second textbook, Bahasa Inggris by KEMENDIKBUD, local culture is the
most dominant type of culture compared to target culture and international culture.
There is up to 47% of the total of 36 items found and identified as local culture. Target
culture has 41% of data occurrence and the last one, and international culture

represents 11% of the whole data.

Conclusion and Suggestion
Conclusion
There are some conclusions do draw from the analysis above. The first is that in the

textbook entitled “Pathway in English,” the aesthetic sense has the biggest
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percentage, and the semantic sense has the lowest one. The local and target
cultures share an almost equal number in the percentage of the occurrence. The
second textbook, entitled “Bahasa Inggris” by KEMENDIKBUD contained 16 items of
pragmatic sense, which is the biggest number compared to other cultural senses.
The local culture has the biggest percentage compared to target and international

culture.

Suggestion

The writer has explained the significance of culture in the process of English
language learning. Because textbooks are highly applicable in all English learning
sifuations, it should be given more attention and awareness from the publisher to
include equal culture dimensions and type of cultures to avoid stereotypes and

cultural misunderstanding.

References

Adaskou, Kheira et al. (1990). Design Decisions on The Cultural Content of a
Secondary English Course for Morocco. In ELT Journal Volume 44/1.

Akbar, Rizky. (2016). An Analysis of Selected Eleventh Grade English Textbooks.
Journal of English and Education 2016, 4(1), 110.

Ali Shreeb, Mohsin. (2017). An Analysis if Cultural Content of Iragi EFL Textbooks. The
Journal University of Kerbala. 15(1) Humaines. 2017.

Alptekin, Cem. (2002). Towards intercultural communicative competence in ELT. ELT
Journal. 56(1) January 2002 ©Oxford University Press.

Barfield, Susan C., and Uzarski, Joélle.2009. English Teaching Forum.

Brown. (2001). Organizational Culture. London: Pitman.

Callahan, D. 1966.The Question of Public Dishonesty.Counseling and value.

Corbet, J. (2003). "Language for International Communication and Education:
Intercultural Approach fo English Language Teaching".
http://site.Ebrary.Com/lib/Jyvaskyla/ Doc?id.

Cortazzi, M. & Jin, L. (1999). Cultural Mirror:  Materials and methods in the EFL

Classroom. In E. Hinkel (Ed.), Culture in Second Language Teaching and
Learning. New York: Cambridge University Press.

491



Journal of English Education and Teaching (JEET)
e-ISSN: 2622-5867
p-ISSN: 2685-743x

Volume 3 number 4, December 2019
Page 481-493

Crossman, Ashley. December 13, 2011.https://www.thoughtco.com/custom-
definition-3026171

Cunningsworth, A. (1984). Evaluating, and Selecting EFL Teaching Materials. (Great
Britain: Biddles Ltd, 1984), p 1.

Duranti. (1997). Linguistics Anthropology. Cambridge: Cambridge University Press.

Durmaz, Mehmet “Tracing the local culture in a reading book”. Journal of
Languages and Culture. Vol.8(?) 2017, 142.

Giordano, Gerard . (2011). Twentieth-century textbook wars. A history of advocacy
and opposition. Frankfurt.

Horibe. (2008). "The Place of Culture in Teaching English as an International
Language (EIL)". JALT Journal, 30(2), 243.

James and A. Banks, Cherry. 2009. Mulficultural Education Issues and Perspectives.
River Street, Holoken, NJ USA: John Waley and Sons. INC.

James, William. 1917. The Varieties of Religious Experience. New York: Longmans.

Johnson (1993). Textbooks in the Kaleidoscope: A Critical Survey of Literature and
Research on Educational Texts. Oslo: Scandinavian University Press.

Julie S. Amberg and Deborah J. Vause. (2006). .American English: History, Structure,
and Usage. Cambridge University Press.

Kawano, Madoka. (1987). "An Analysis of Cultural Contents of High School
Textbooks in Japan". MA. Thesis. The University of British Columbia.

Kramsch (1998). Language and Culture. Oxford: Oxford University Press.

Meyer, Jim. What is Literaturee Work Papers of the Summer Institute of Linguistics,
University of North Dakota Session 1997 Volume 41.

Musteata, Sergiu. (2011). How to Analyze Textbooks, An Essay on Research
Approaches and Possible Consequences of Research. Bucharest: New
Europe College.

Nur, Thsan Faris, “Cultural Content Analysis of an English Textbook for Senior High
School Grade three in Cianjur, West Java”. Journal of English and Education.
Vol 2 (2) 2014, 14.

Pasassung. (2003). Teaching English in an  "Acquisition-Poor Environment": An
Ethnographic Example of a Remote Indonesian EFL Classroom. Thesis

492



Journal of English Education and Teaching (JEET)
e-ISSN: 2622-5867
p-ISSN: 2685-743x

Volume 3 number 4, December 2019
Page 481-493

Unpublished Materials Submitted to Department of the Linguistics University of
Sydney.

Rahimpour & Hashemi, 2011. As cited in Rizky Akbar. “An Analysis of Selected
Eleventh Grade English Textbooks.” Journal of English and Education 2016,
4(1), 111.

Royani, Miftah. The Use of Local Culture Texts for Enthusiastic English Reading
Teaching. The International Journal of Sciences. 30 Jan 2013 vol 7(1).

Sitoresmi, Woro Endah. 2017. THESIS: A Cultural Content Analysis of EFL Textbooks —
CHALLENGE Series: 2, 3, AND 4 Published by PEARSON. UIN JAKARTA.

Sudartini, Siti dkk. 2012. Pengembangan Buku Ajar Bahasa Inggris SMP Berbasis
Multikultural  Sebagai Upaya Mempertahankan Budaya Lokal. Fakultas
Bahasa dan Seni UNY.

Sudartini, Siti. Inserting Local Culture in English Language Teaching to Promote
Character Education. Faculty of Language and Arts Sciences at Yogyakarta
State University. P.14.

Sutrisno. Upaya Mewujudkan Generasi Emas melalui Kurikulum 2013,Paper presented
in National Seminar: Bedah Kurikulum 2013; Repositioning Pendidikan Agama
Islam (PAl) untuk Mewujudkan Generasi Emas. On Saturday, June 15, 2013.
Kediri: Program Pascasarjana STAIN Kediri, 2013.

Tomlinson & Sousa. (2011). Differentiation and the Brain: How Neuroscience Supports
the Learner- Friendly Classroom. Ingram Distribution. Kindle Edition.

Tompson. (1990). Ideology and Modern Culture. Stanford, CA: Stanford University
Press.

Vos, Liza. 2018. Teaching Intercultural Communicative Competence alongside
Language Proficiency.

Wong. (2009). Developing criteria for textbook evaluation. TESL Reporter, 42(1), 52-
75.

Xiao, Jing. Cultural Contents of an in-use EFL Textbook and English Major Students’
Attitudes and Perception towards Culture Learning. University of Science and
Technology, China, 2010, 2.

Young and Sercombe (2010), as quoted in M. Kojour. (2016). Intercultural
Communicative Competence: A Brief Review of Current Thinking and
Literature.International Journal of English Language & Translation Studies.4(4),
12-20.Retrieved from www.eltsjournal.org

493



Journal of English Education and Teaching (JEET)
e-ISSN: 2622-5867
p-ISSN: 2685-743x

Volume 3 number 4, December 2019
Page 481-493

494



