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Abstract
Over the last few decades, scholars concerned with language and
education have studied the relationship between adolescents’ attitudes
and foreign language learning. This topic has been an important area of
study in the field of applied linguistics predominantly from a
psychological perspective. This research used secondary data from the
Young Life and Times (YLT) and employed a descriptive qualitative
research with a cross-sectional design. The Chi-Square test was used in
order to test the five hypotheses proposed in this study. This present
study found that gender and residential locations were significant
factors relating to the 16-year old adolescents’ attitudes toward learning
a foreign language. Conversely, this study found that there was no
statistically significant evidence of differences among the other three
variables (the family affluence, school types attended and religions) in
relation to the young people’s attitudes to the foreign language. This
finding may be useful as a reflection of how the current modern
language learning policy is implemented and how teenagers especially
in the context of Northern Ireland respond to the policy.
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INTRODUCTION

Over the last few decades, scholars concerned with language and education
have studied the relationship between adolescents’ attitudes and foreign
language learning. This topic has been an important area of study in the
field of applied linguistics predominantly from a psychological perspective
(e.g., Ellis, 2015; Kobayashi, 2002; McGroarty, 1996; Dornyei, 1994). In the
context of Northern Ireland as a heterogeneous community (Hughes, et al.,
2011), external factors may influence people’s attitudes especially
adolescents to foreign languages. These external factors may include specific
‘social variables’” (Lopez, 2006., p. 99), for example, gender, residential
location, school type attended, family affluence and religion which have so
far been considered as important variables potentially influencing
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adolescents’ attitudes toward foreign language learning (e.g., Titus et al,,
2016; Mburu, 2013; Studenska, 2011; Lopez, 2006; Kobayashi, 2002).

This study, then, aims to further investigate the 16-year old
adolescents’ attitudes to foreign language learning based on five different
characteristics; gender, residential location, school type attended, family
affluence and religion in Northern Ireland. Thus, the first part of this paper
pinpoints some related theories drawing from previous studies on the
attitudes towards foreign language learning. These studies are broadly
concerned with attitudes to foreign language learning based on five different
characteristics (gender, residential location, school type attended, family
affluence and religion). Additionally, current UK policy towards modern
language learning will be discussed. The second part of this paper discusses
the methodology of the research. Following this, the third section discusses
results and discussions of the findings of this study. This is followed by a
range of conclusions and limitations drawn from the study.

Attitude, defined as “people inclination to respond favourably or
unfavourably with respect to an object’ (Lopez, 2006, p. 3), is an important
element in a foreign language learning as documented in much literature
(Masgoret & Gardner, 2003; Starks & Paltridge, 1996; Boninger et al., 1995).
For example, Boninger et al., (1995) said that attitudes play an important role
for people to process any information, to make decisions and to take actions
in their life (Howe & Krosnick, 2016) including learning a foreign language
(Cohen, 2004). This suggests, in the context of adolescents as school students,
that improving their attitudes in learning a foreign language is potentially
able to boost their interest and motivation to study and to master the
language well (Cohen, 2014; Hedge, 2011; Tierney & Gallastegi, 2011; Bybee
& McCrae, 2011; Masgoret & Gardner, 2003; Gardner, 1985). For instance,
Gardner (1985) argued that an attitude toward learning a foreign language is
an important component of motivation that can help one to succeed in the
process of language learning and acquisition (Karahan, 2007). Specifically,
Wenden (1991) divided attitudes into three essential components including
cognitive, evaluative and behavioural parts. The first one refers to one’s
perceptions about objects which are related to the attitude. The second,
evaluative component refers to a sense of like and dislike creations in
relation to situations related to the attitude. The last component deals with
learners’ attempts to adopt a certain learning behavioural (Karahan, 2007;
Starks & Paltridge, 1996). The interplay among these three components,
Wenden (1991) further argued, helps one to decide to respond favourably or
unfavourably toward something including, for example, a foreign language
learning (Lopez, 2006).
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In the context UK in general and the Northern Ireland in particular,
developing positive attitudes to learning a foreign language among young
people is becoming vital in order to support the Languages for All: Languages
for Life policy aims to prepare the young people in the UK to be more
competitive in the globalized market in the future (DfES, 2002). Thus,
encouraging adolescents” positive attitudes toward learning a foreign
language, Tierney & Gallastegi (2011) argued, can be done by showing them
advantages they may gain from learning that language. For example, it is
possible that they can develop their linguistic competence and cultural
diversity awareness through a foreign language they learn which at the
same time may also build confidence and transferable skills important in
their life (Studenska, 2011; Chiswick & Miller, 2003). In addition, it is likely
that those who are mastering foreign language skills would typically gain
wider possibilities for a better job and earnings in their future life (Aldashev
et al., 2009; Berman, Lang, & Siniver, 2003; Chiswick & Miller, 2003).

However, instilling good attitudes is a complicated process as it may
be affected by various internal or external factors (Mburu, 2013). Current
studies on one’s attitudes toward learning a foreign language, for example,
have reported relations of various external factors including gender,
residential location, types of school, religion and family affluence (e.g.,
Mburu, 2013; Rua, 2006; Kobayashi, 2002; Clark & Trafford, 1995; Ellis, 1994).
Some of those studies reported the significant relationship statistically of
those factors (Titus et al, 2016; Kobayashi, 2002; Clark &Trafford, 1995; Ellis,
1994) in promoting positive attitudes toward learning a foreign language.
However, some other studies reported the opposite findings in that no
significant relations are found between each of these variables (gender,
residential location, types of school, religion and family affluence) in relation
to the attitudes of learning a foreign language (e.g., Igbojinwaekwu, 2015;
Bacon, 1992; Boyle, 1987) which indicate that different contexts may generate
different cases (Lopez, 2006). Section 2.2 below further discusses various
factors and their relations to people’s attitudes toward learning a foreign
language.

Studies reported the importance of gender as an essential factor that
affects one’s success in a foreign language learning (e.g., Clark &Trafford,
1995; Bacon & Finnemann, 1992; Powell & Batters, 1985). For example,
Powell and Batters (1985) conducted a survey to a large number of students
(459 boys and 494 girls) in six mixed comprehensive schools in the United
Kingdom (UK). This study reported that female students tended to show
more appreciative attitudes toward learning a foreign language compared to
male students who showed the opposite attitudes. Another study conducted
by Kobayashi (2002) also reported similar findings in that girls tended to
gain a better achievement in language learning due to their positive attitudes
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to it (Glowka, 2014). Other studies, however, provided evidence that
indicates no significant differences between males and females in terms of
attitudes toward learning a foreign language (Bacon, 1992; Boyle, 1987). An
experiment conducted by Bacon (1992) involving almost one thousand
(1000) university-level students learning Spanish indicated no statistically
significant differences between male and female in relation to their attitudes
in both listening and speaking skills of that language. In addition, Boyle’s
(1987) study involving four hundred and ninety (490) Chinese college
students revealed an interesting finding in that male students outperformed
female students in listening skills tests which is in contrast to common
findings of studies concerned a similar topic which reported that females are
better in foreign language learning (e.g., Gléwka, 2014; Studenska, 2011;
Murphy, 2010). This, Boyle further reported, is due to positive attitudes of
these male students toward listening skills of Spanish they learned. All
these conflicting research findings are in line with Lopez’s statement that
either males or females’ success in a foreign language learning much
depends on other factors like roles of parents and their surrounding
environment in general (Lopez, 2006).

In addition to gender, it is also reported that residential location
relates to one’s attitudes toward learning a foreign language (Oey_Gardiner,
2000). It has been reported that those living in urban areas have more
positive attitudes toward learning a foreign language due to a high
competition among community members in the urban areas (Opoku-Asare
& Siaw, 2016) and a good support in terms of facilities for their learning
(Alordiah, Akpadaka, & Oviogbodu, 2015; Oey-Gardiner, 2000). However, a
study in Nigeria by Igbojinwaekwu (2015) indicated that residential
locations have no relations to students’ academic achievement in general
and in Math in particular as focused in his study (Igbojinwaekwu, 2015).

In addition to residential locations, studies have also reported the
relationship between gender and types of schools attended on students’
achievement in language learning. For example, Dale (1974) conducted a
large-scale study concerned single-sex education in the UK and found that
girls in single-sex schools achieved a better achievement level in their overall
learning including in the learning of a foreign language due to their positive
attitudes to it. More recent studies by Eisenkopf et al., (2012), for example,
suggested that both girls and boys studying in unisex schools environment
perform better at school because they are more competitive and comfortable
compared to those studying in mixed schools (Saidin & Brahim, 2011;
Riordan, 2010; Sullivan etal.,, 2010). In addition, Sullivan etal., (2010),
conducted a study by involving 1958 cohort data and reported that girls who
studied in a single-sex school had better chances of passing in the State O-
level exam compared to those girls who studied in the mixed school.
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However, it is reported by other researchers that no relation or effect found
between types of school attended and achievements toward a foreign
language learning. A study conducted by Daly (1996) in the context of
Northern Ireland reported that no significant difference of achievement in
terms of learning a foreign language between girls and boys studying either
in single-sex or mixed grammar schools. Similar results are also reported
that no significant differences found in other subjects including Math and
English of boys or girls studying either in single-sex or mixed grammar
schools (Daly & Shuttleworth, 1997).

Moreover, religion is also reported to have a significant relation with
one’s attitude towards learning a foreign language (Hurtado & Gurin, 1987)
although the role of religion on one’s life decision has been debated recently
due to the fact that societies today are more secular (Hayes, et al, 2013).
Involving 1027 students from four different ethnics and religious groups:
Japanese students (N =141/14%), Sinhalese students (N =303/30%), Tamil
students (N =283/28%), and Muslim students (N =300/29%), Liyanage, et
al., (2003) conducted a study focusing on examining the relation of religion
and ethnicity on students” attitudes toward a foreign language. The results
indicated that ethnicity and religion in combination significantly associate
with the attitudes toward learning a foreign language including learning
strategy types (metacognitive, cognitive and social affective) used by the
students. They, as Liyanage et al., (2003) further reported, applied strategies
of learning a foreign language as they learn their holy book for the first time
e.g., memorising important words.

Finally, in terms of family affluence, it is reported that parents” social-
economy status significantly associates with one’s attitudes toward learning
a new foreign language (e.g., Kormos & Kiddle, 2010; Rua, 2006). Kormos
and Kiddle (2010) conducted a survey to seven hundred and forty (740)
secondary school students from different social economy backgrounds in
Santiago, the capital of Chile. In this study they found that students” family
affluence level background had a close relation to the students” motivation
to learn a foreign language. However, as Anderson et al., (2007) reported,
the positive relation is not always found between family affluence and
attitudes toward learning a foreign language in general as found in other
countries such as Brazil and Korea in which students coming from both
weak and high economical family background tend to show similar attitudes
toward learning a foreign language like English (Anderson et al., 2007, pp.
596-7).

As the studies above indicate the relations of factors such as gender,
residential locations, family affluence, types of schools attended and religion
on young people’s attitudes in general, it is important to understand further
impacts of those factors on young people’s attitudes in Northern Ireland
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functions, in a small scale, to inform the current policy relating with foreign
language as outlined in the National Language Strategy: ‘If a child’s talent
and natural interest in languages is to flourish, early language learning
opportunities need to be provided, and their aptitude needs to be tapped
into at the earliest opportunity when they are most receptive’ (DfES, 2002) as
will further discussed in Section 2.2 below.

Scholars have reported the importance of introducing foreign
languages since early level of education and this attempt of introducing
foreign language education in early levels have been a phenomenon
occurring worldwide (Copland & Garton, 2014). In response to this, the UK
government promulgates a policy concerned foreign languages education
that is realized in the National Languages Strategy popularly known as
Languages for All: Languages for Life. This policy related to foreign language
learning emphasises the importance of mastering foreign languages as skills
to prepare the young men for a broader cross-cultural understanding and
for a wider competition internationally (DfES, 2002). The idea of issuing this
national strategy, Cable et al., (2012) said, is encouraged by the fact that
British citizens today are less competitive in a globalized economy due to
their lack of competence in foreign languages. Hence, the National
Languages Strategy particularly aims to encourage especially young men to
learn foreign languages (DfES, 2002) given the fact that, as the current
survey reported, this nation (UK) is in danger of being left behind due to
young people’s reluctance to actively participate in the global contacts
(British Council & Think Global, 2011) and lack of awareness of the
importance of mastering foreign languages (Diamantatou & Hawes, 2016;
British Council, 2015).

In response to the above explanation that attitudes have been
considered as one of the contributing factors in supporting the Languages for
All: Languages for Life policy (Diamantatou & Hawes, 2016; Hunt, 2005), this
research attempts to investigate the 16 year old teenagers’ attitudes to
foreign language learning with a number of research hypotheses below:

a. There are statistically significant differences between young people's
attitudes to foreign language learning in relation to their gender.

b. There are statistically significant differences between young people's
attitudes to foreign language learning in relation to their residential
locations.

c. There are statistically significant differences between young people's
attitudes to foreign language learning in relation to schools they
attended.

d. There are statistically significant differences between young people's
attitudes to foreign language learning in relation to their family
affluence.
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e. There are statistically significant differences between young people's
attitudes to foreign language learning in relation to their religion.

METHODS

Research Design

This research used secondary data from the Young Life and Times (YLT)
survey which has a cross-sectional design. Therefore, this research employs
a descriptive qualitative research with a cross-sectional design as suggested
by Bryman, (2012). In the context of this study, this research design is used
especially to examine the relations of five variables including gender,
residential locations, school type attended, religion and family affluence on
the 16-year old adolescents” attitudes to foreign language learning.

Data Procedures and Participants

The data used in this study were taken from a secondary dataset survey.
This survey was conducted to measure the attitudes of young people (16
years old adolescents) in Northern Ireland relating to various social issues
such as physical activities (sports), experiences at school, sexual exploitation
of young people under the age of 18, careers, community relations, and the
adolescents’ attitudes to foreign language learning (ARK, 2016). The data set
in this free access website are from surveys conducted annually from large
and randomly selected samples comprising 103 items covering those issues
mentioned above completed by the respondents either online (15.5%) or
paper based (84.5%).

In the 2015 Young Life and Times (YLT) survey there were 1158
participants involved. Those participants involved 16-year olds in the
Northern Ireland. These participants were young males (42%) and young
females (58%). The sample selected represented various backgrounds in
terms of residential background, family affluence, types of school attended
and religions. 59.4% of the participating respondents were from urban areas
and 40.6% were from rural areas. In terms of family affluence background,
14.8% were from weak economic background, 53.7% from average
economical background, and 31.5 % is from high economical background
family. Moreover, in terms of school the respondents attended, 9.3% were
from Planned Integrated schools, 54.2% were from Grammar school, 34.3%
were from Secondary school and 2.1% were from other types of schools in
Northern Ireland. Finally, in terms of religion, the percentage of respondents
with religion was 70.3% and those with no religion backgrounds were 29.7%.
Hence, the participants involved in this survey were deemed to represent
the Northern Ireland adolescents as a whole.
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Ethical Issue

Punch (2015) argued that ethical issues are very important to be taken into
consideration by researchers either in primary research or secondary
research in which secondary data set publicly available is used. This study,
then, used the secondary dataset taken from the 2015 Young Life and Times
(YLT) survey (ARK, 2015). It is clearly reported that this publicly accessible
survey has fulfilled required ethical guidelines especially to do with the
harm, privacy, and confidentiality issues (Cresswell, 2012; Darlington &
Scott, 2002) so that there are no ethical issues associated with its use as
secondary data.

Data Analysis

This study is focused on measuring the associations among five categorical
variables: gender, residential location, school type attended, family affluence
and religion relating to the adolescents’ attitudes toward learning a foreign
language. To meet this purpose, this research employed the Chi Square test
in order to test the five hypotheses as proposed above. The analysis using
the Chi Square test was conducted in this research, firstly, to examine the
association between the gender differences and the adolescents” attitudes to
the foreign language learning. When the results of analysis indicated
statistical relations between gender and the adolescents” attitudes toward
learning a foreign language, the Phi value was used to measure the degree of
this association (Muijs, 2004). A contingency table and a cluster bar chart
were used in this study to show the adolescents’ attitudes based on the
gender variable.

Secondly, the analysis using the Chi Square test was also conducted
in this study to examine the association between residential locations and
the adolescents’ attitudes to the foreign language learning. When it was
found that there was a statistical relation between the two variables, the Phi
value was used to measure the degree of this association. Similar to the first
two variables analysed (gender differences and the adolescents’ attitudes
toward learning a foreign language), the contingency table and the cluster
bar chart were also used in this second analysis to depict the adolescents’
attitudes toward a foreign language learning based on their residential
locations. The same analysis was carried out for the rest of the hypotheses in
this study focusing on measuring the relationship between the types of
school attended, family affluence and religion in relation to the adolescents’
attitudes toward a foreign language learning.

FINDINGS
Variables with Statistically Significant Relations to the 16-Year Old
Adolescents’ Attitudes toward Foreign Language Learning
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The first hypothesis of this study concerned the relationship between the 16-
year old adolescents’ attitudes to learning a foreign language and their
gender. To test this hypothesis, Chi-square test was used. Table 1 shows that
there is a statistically significant relationship between gender and attitudes
toward learning a foreign language among the 16-year old adolescents in
Northern Ireland (X2 = 27.060, df = 1, p < 0.05). Although the relationship
between gender differences and the adolescents’ attitudes to learning a
foreign language is weak (Phi 0.154), there is a sufficient evidence to accept
the alternative hypothesis as proposed in this study regarding the two
variables (Connolly, 2007). This means that there is a statistically significant
difference between the 16-year old male and female adolescents in terms of

their attitudes toward learning a foreign language.
Table 1. The Proportion of Gender and Attitudes toward Foreign Language

Learning
Male Female Total Ph
2
n % N % N 5 ¢ 4Py
Yes 371 38.4 506 61.6 967 100 267(.]0 1 .090 .15
No 104 594 71 40.6 175 100
Total 475 41.6 667 58.4 114 100

2

*Statistically significant at p<.05

In addition to gender, Table 2 also demonstrates that there is a
statistically significant relationship between residential locations and
attitudes toward learning a foreign language among the 16-year old
adolescents involved in the survey (X? =9.075, df = 2, p < 0.05). This
indicates that the null-hypothesis as proposed in this study is rejected while
the alternative hypothesis is accepted. In other words, it can be said that
there are statistically differences between the 16-year old adolescents’
attitudes to the foreign language learning and their residential locations.
Although the strength of the relationship is relatively weak with the Phi
value at 0.090 (Field, 2013), it is also shown in the table that the 16-year old
adolescents living in urban areas have better attitudes to learning a foreign
language (61.4%) as compared to adolescents living in rural areas (36.6%).
Table 2. Proportion of Residential Locations and Attitudes toward Foreign

Language Learning

Urban Rural Total Ph
2
N % N % N % ¢ d Py
Yes 590 614 371 36.6 961 100 9.07 1 .003* .09
5 0
No 84 491 87 50.9 171 100
Total 674 595 458 40.5 113 100
2

*Statistically significant at p<.05
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Variables with No Statistically Significant Relations to the 16-Year Old
Adolescents’ Attitudes toward Foreign Language Learning

While there found significant relations between gender and residential
locations toward attitudes of learning of foreign language among the 16-year
old teenagers in Northern Ireland, Table 3 indicates that there is no statistical
relation between family affluence of the adolescents in Northern Ireland
and their attitudes toward learning a foreign language (X2 =1.803, df =2, p >
0.05). This indicates that the null-hypothesis proposed is accepted and thus
the alternative hypothesis is rejected. In other words, it can be said that there
are no significant differences between young the 16-year old people's
attitudes tothe foreign language learningin relation to their family
affluence. Additionally, table 3 indicates that the proportion of the
adolescents from the average economic background who have no attitudes
toward learning a foreign language is even higher (57.7%) than those from
other economic backgrounds (53.7%).

Table 3. Proportion of Economic Backgrounds and Attitudes toward Foreign
Language Learning

Low Average High
Economic Economic Economic
Total D
Backgroun Backgroun Backgroun - X2 P
f
d d d
n % N % n % N %
Yes 135 14.8 485 53.0 295 322 915 10 180 2 406
0 3 *
No 25 15.3 94 57.7 44 270 163 10
0
Tota 160 14.8 579 53.7 339 314 107 10
1 8 0

*Statistically not significant at p>.05

In addition to family affluence, as demonstrated in Table 4, there
found no statistically significant differences between types of school
attended by the 16-year old adolescents in relation to their attitudes of
learning a foreign language (X? = 4.828, df =3, p > 0.05). Given these results,
the null-hypothesis is accepted and the alternative hypothesis is rejected.
This means that there are no significant differences between adolescents’
attitudes to the foreign language learning in relation to the school types they
attended.
Table 4. Proportion of Types of Schools Attended and Attitudes toward Foreign

Language Learning

Planned

Integrated Grammar Secondary Others Total X2 df P
N % N % n % N % N %
Yes 92 97 519 54.7 320 338 17 948 100 4.828 3
185*
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Planned

Integrated Grammar Secondary Others Total x2  df P
N % N % n % N % N %
No 13 77 87 518 61 363 7 168 100
Total 105 94 609 543 381 341 24 1116 100

*Statistically not significant at p>.05

Finally, a similar finding is also demonstrated by religion and the 16-
year old young people’s attitudes toward learning a foreign language. The
analysis indicated that no statistically significant relations between the 16-
year old adolescents with religion backgrounds and those with no religion
backgrounds as indicated by (X? =1.495, df =1, p > 0.05). In other words, the
null-hypothesis as proposed in this study is accepted and the alternative
hypothesis (there are no significant differences between young people's
attitudes to the foreign language learning in relation to the religion) is

rejected.
Table 5. Proportion of Religion and Attitudes toward Foreign Language
Learning
Religion No Religion Total
N_ % N__ % N X AP
Yes 674  69.7 293 303 967 100 1495 1 221*
No 130 743 45 25.7 175 100
Total 804 704 338  29.6 1142 100

*Statistically not significant at p>.05

Section 2 discusses the results of the analyses concerning the
relationship of the five examined variables (gender, residential location,
school type attended, family affluence and religion) with the adolescents’
attitudes toward learning a foreign language.

DISCUSSION

The statistical analysis using Chi-square on relations between the 16-year old
adolescents’ attitudes toward learning a foreign language with those five
different variables (gender, residential location, family affluence, school type
attended and religion) presented above revealed that two variables e.g.,
gender and residential location demonstrated statistically significant
relations to the 16-year old adolescents” attitudes toward learning a foreign
language. Conversely, other three variables (family affluence, school type
attended and religion) are found not to show significant relations
statistically to the adolescents” attitudes toward learning a foreign language.
The statistically significant relation between gender and the 16-year old
adolescents” attitudes towards learning a foreign language as found in this
study correlates with previous studies reporting that gender is one of many

factors that has relation with one’s attitudes towards learning a foreign
language (e.g., Kobayashi, 2002; Clark &Trafford, 1995; Ellis, 1994; Bacon &
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Finnemann, 1992; Powell & Batters, 1985). Previous studies focusing on
examining the relationship between the two variables reported that girls
gained better performance in their learning of foreign language than boys
(Titus et al., 2016; Gtowka, 2014; Rua, 2006; Kobayashi, 2002; Clark &
Trafford, 1995) because girls had more positive attitudes and did more
efforts to master the new language than boys (Michonska-Stadnik, 2004).
This can be seen in Figure 4.2.1 below in which female attitudes toward a
foreign language learning is higher (61.6%) than male (38.4%). On the other
hand, Bacon (1992) and Boyle (1987) reported no significant relation
statistically between gender and attitudes toward learning a foreign
language. For example, Bacon (1992) reported that there were no statistically
significant gender differences in Spanish listening tasks of the 1000
participants of her research. This finding suggests that other factors may
play a role in relation to attitudes of the adolescents in learning a foreign
language (Lopez, 2006).

gender
new

W ale
Eremale

Count

Yes Mo

Do you think learning foreign language as important?

Figure 1. Proportions of Gender to Foreign Language Attitudes

In addition to gender, residential location shows a similar relation as
gender towards the 16-year old adolescents” attitudes of learning a foreign
language as can be seen in Figure 2 where adolescents from urban areas
tended to have higher proportions with 87.54 % in terms of their attitudes
toward learning a foreign language than those young men from rural areas
(81%). This is in line with studies previously conducted by other researchers

Journal of Applied Linguistics and Literature, Vol. 4(1), 2019 111



Udi Samanhudi

which reported that residential location is relating with one’s attitudes
toward learning a foreign language (Oey_Gardiner, 2000). For example, due
to a high competition among community members and sufficient supporting
facilities for their learning, those living in urban areas tended to perform
better in terms of foreign language learning than those living in rural areas.
This competitive situation has encouraged the 16-year old adolescents living
in urban areas to have positive attitudes to learning a foreign language
(Alordiah, Akpadaka, & Oviogbodu, 2015; Oey-Gardiner, 2000) in order to
support them to succeed in their learning the foreign language (Opoku-
Asare & Siaw, 2016).

Place
100.0% of

Living
M Urban
ERural

80.0%

60.0%

Percent

40.0%

20.0%

0%=

Yes 5]
Do you think learning foreign language as
important?

Figure 2. Proportions of Residential Locations to Foreign Language Attitudes

However, the results of the statistical analysis as presented above
shows no significant relation among other three variables analysed in this
study i.e., family affluence, school type attended and religion. Although
recent studies indicate significant statistical relations between religion
(Liyanage, et al., 2003), school type attended (Deem 1984; Spender & Sarah
1980), family affluence (Khansir et al, 2016; Alordiah, Akpadaka &
Oviogbodu, 2015; Anderson etal. 2007, Oey-Gardiner, 2000) with
adolescents’ attitudes towards learning a foreign language, this study shows
that no relation is found between these three variables with the attitudes of
learning a foreign language. This shows that there was no sufficient
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statistical evidence that the differences in terms of religions, school types
attended and economic backgrounds at home encouraged to the differences
in the adolescents’ attitudes to the learning of a foreign language. In the case
of religion context for example as presented in Figure 3 below, it is clear that
there is no significant statistical relation between adolescents belong to any
particular religion in terms of their attitudes to learn a foreign language
(69.7%) and those with no religion background (30.3%).

39. Do
you
regard
yourself

as
belanging

to an
particular
religion?

M es
E o

600=

4007

Count

200+

Yes Mo

Do you think learning foreign language as important?

Figure 3. Proportions of Religion to Foreign Language Attitudes

In the case of school type attended, it is important to note that the
finding which reports no statistical relation between types of school
attended and attitudes toward a foreign language learning is in line with
Daly’s finding in Northern Ireland context. It is reported that no significant
difference of achievement in terms of learning a foreign language between
single-sex and mixed grammar schools. Similar results are also reported that
no significant differences found in other subjects including Math and
English (Daly & Shuttleworth, 1997; Daly 1995, 1996). Finally, in terms of
family affluence, the absence of statistical relation with the adolescents’
attitude toward learning a foreign language might be caused by the fact that
English is an international language that places its prestigious language so
that learning a foreign language might not be considered important by the
adolescents in UK in general and in Northern Ireland in particular (DfES,
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2002). This is in contrast with the adolescents in other contexts who are keen
of learning a foreign language especially English due to benefits it offers for
their future education and career. Khansir et al., (2016), for example,
reported a study of 230 Iranian studying in the third grade of high school
who had positive attitudes towards learning a foreign language especially
English. They reported that there is a significant relation between parents’
socio-economic status with students’ attitudes toward learning a foreign
language in that parents from high socio-economic status tend to support
and facilitate their children to learn a foreign language. The fact that no
significant relation between the three variables (religion, types of school
attended and family affluence) with the attitudes of learning a foreign
language also correlates with Lopez’s (2006) statement, as mentioned above,
that there are many other factors relating to one’s attitudes toward a foreign
language learning such as they themselves as learners and the environment
surrounding them.

CONCLUSION AND LIMITATIONS

This study has found that gender and residential locations were
significant factors relating to the 16-year old adolescents’ attitudes toward
learning a foreign language. Conversely, this study found that there was no
statistically significant evidence of differences among the other three
variables (the family affluence, school types attended and religions) in
relation to the young people’s attitudes to the foreign language. In terms of
limitation, this study is based on five questions related to gender, residential
location, family affluence, types of schools attended and religion of 16 year
old adolescents who responded to the 2015 YLT survey. These results,
therefore, cannot be made as a main reference for a policy change in the
future especially one that is related to current modern language learning
policy i.e., Languages for All: Languages for Life. However, this study provides
focused insight into the 16 year old teenagers’ current attitudes towards
foreign language learning based on the five different characteristics
examined. This may be useful as a reflection of how the current modern
language learning policy is implemented and how teenagers especially in
the context of Northern Ireland respond to the policy.
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