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KEYWORDS ABSTRACT
Teacher Beliefs, Investigating a teacher's beliefs in language teaching 1s something that needs to be explored.
Classroom Especially in teaching EFL. Writing, examining language teacher beliefs 1s interested because it can
Practices, be a benchmark for educators on how EFL. Writing teaching happens. In addition, teacher beliefs
EFL Writing will also help teachers and learners understand the process of learning. There have been many
Explicit Teaching, studies on teacher beliefs towards various English language teaching in Indonesia. However, most
Experienced of these studies discuss teacher beliefs at the high school level. There is a lack of research on
Teacher teacher beliefs at the umversity level. This study focuses on teacher beliefs research on EFL

Writing teachers at the university student level. This research used a qualitative method with a
case study research design. Observation and in-depth interviews are the instruments of this
research. The object of the research is an experienced lecturer at Padang State Polytechnic who
has been teaching EFL. Writing for approximately 11 years. The results of this study show that the
lecturer has several teacher beliefs that he believes to be the basic principles in teaching EFL
writing. In addition, in the classroom practice, the lecturer used explicit teaching strategy in
teaching EFL. Writing. Although there are some difficulties faced by the lecturer in his teaching.
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INTRODUCTION

Teacher beliefs have been a major area of study for many years. Scholars and education
professionals agree that teacher beliefs are an inseparable part of teaching. What
constitutes teacher beliefs 1s still open to debate. Various terms have been used over
time to describe teacher beliefs, such as "teacher thinking," "teacher beliefs," "teacher
knowledge," "teacher craft knowledge," "teacher image," and "teacher cognition."
Kaymakamoglu (2009) classified some of these terms used by different researchers - in
1986, Clark and Peterson referred to it as "teacher thinking," while Pajares in 1992 called
it "teacher beliefs." In 1995, Borko and Putnam used the term "teacher knowledge," and
Cooper and Mcntyre referred to it as "teacher craft knowledge" in 1996. Black (2002)
called 1t a "teacher mmage," and Borg labeled it as "teacher cognition” in 2003. Borg
(2001:186) stated that teaching decisions are made under the influence of beliefs, and
teaching becomes a personal act because beliefs are accepted as true by the individual.
Fang (1996) suggested that teacher beliefs can influence classroom practices in both
consistent and inconsistent ways. Kagan (1992) noted that "a teacher's beliefs tend to
align with a congruent teaching style that 1s often evident across different classes and
grade levels'.

"non
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The nvestigation of teachers' views has garnered significant attention from
researchers, as these 1deas play a crucial role in shaping the advancement of English
language teaching and learning. The views held by teachers exert a substantial influence
on the principles they adopt within the classroom setting. Individuals engage n actions
based on their perception of the validity of their mntended course of action. The
aforementioned phenomenon is also observed in educational settings where English 1s
being taught. In this context, the role of the teacher 1s of utmost importance in fostering
the development of learners' language ability (Gilakjani & Sabouri, 2017; Ong, 2011).
The aforementioned statement suggests that the teaching techniques of educators have
a significant impact on learners' proficiency i English, and these practices are shaped
by their beliefs (Clark & Peterson, 1984). Therefore, a strong correlation exists between
language proficiency and the views held by teachers. Hence, gaining insight into the
1deas held by instructors could potentially enhance comprehension of their instructional
methods and, consequently, provide light on the intricacies of their pupils' academic
achievements. Teachers' views are derived from a multitude of sources, as evidenced by
the works of Gray (2017), Ozer and Akcayoglu (2021), and Skaalvik (2010).

Research on teachers' belief in language teaching has grown significantly in
recent years. Previous studies have looked at the connection between teachers' beliefs
and their grammar teaching practices (Basar,2020; Borg & Burns, 2008; Farrel & Yang,
2019) . This includes teachers' declarative knowledge and beliefs about teaching
grammar, as well as the relationship between cognition and actual classroom practices.
Teachers' beliefs are important to study because they influence teachers' openness to
trying new teaching methods (Borg,2003; Said & Chahrazed, 2022). This in turn
mmpacts the quality of instruction provided and student learning. Research shows that
teacher cognition ivolves a complex interplay of teachers' knowledge, perspectives, and
thoughts that inform their pedagogical decisions and actions (Borg, 2005).

Of the four language skills, writing 1s typically the last to be developed for most
students learning a foreign language. EFL learners have considered writing to be the
most difficult skill to learn (Hsu, 2005). Similarly, many teachers see teaching EFL
writing as a major challenge (Hsu, 2005). Research has shown that teachers' beliefs
greatly influence their classroom practices (Borg, 2015; Calderhead, 1996; Fives,
Lacatena, & Gerard, 2015; Phipps & Borg, 2009; Snider & Roehl, 2007), meaning
teachers' beliefs about teaching EFL writing impact how they teach it, which relates to
their pedagogical effectiveness. Therefore, understanding what shapes teachers' beliefs
about EFL writing 1s important for teacher tramers in designing programs to prepare
prospective teachers to be competent EFL writing instructors. A good understanding of
experienced teachers' beliefs and what influenced them regarding writing instruction can
help teacher educators better comprehend what contributes to becoming an EFL
writing teacher and equip future teachers with solid knowledge and skills to implement
writing instruction from day one.

Many studies have been conducted in Indonesia related to teacher beliefs. The
average research 1s conducted at the high school education level (Arifin, 2023; Wafa,
2016; Octaviani et al, 2021). Therefore, it seems necessary to conduct research at the
university level of education. In this study, the researcher tries to conduct an in-depth
mvestigation of teacher beliefs and practices towards teaching EFL. Writing at Padang
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State Polytechnic, Indonesia. The research was conducted by observing a classroom
taught by an experienced English lecturer at Padang State Polytechnic who teaches the
Writing course. In addition, the researcher also conducted m-depth mterviews with the
lecturer to gain a deeper understanding of his teacher beliefs.

METHODS

Research Design

This research was conducted using the qualitative method, which means that this
research was conducted with m-depth observations and interviews of the object of
research. With a case study research design, this research focuses on an object that 1s
used as a source of mmformation to examine teacher beliefs and teaching practices in
EFL Writing Instruction. The case study was conducted by conducting classroom
observations and in-depth interviews with the interviewees. The researcher used
purposive sampling to obtain the sample.

Participant

The participant i this study was an experienced English lecturer at Padang State
Polytechnic. He holds a doctorate in language education and has been teaching English
at Padang State Polytechnic for approximately 11 years. During his time at Padang State
Polytechnic he has taught various English-related courses, one of which 1s EFL Writing.
At the time of this research, which was in the odd semester of 2023, He was teaching
EFL writing in b classes which means she was teaching to approximately 170 students.

Procedures
The first step of this research was to observe the EFL writing class taught by the object
of research. The researcher observed 3 out of 5 classes taught by the object of research.
The average observation time per class was 50 minutes out of 100 minutes per class.
This observation was carried out to see and understand how the method and style of
teaching EFL. Writing by the object to his students. The next step 1s to conduct in-depth
mterviews with the object of research. The interview was conducted by asking as many
as 6 questions which according to the researcher were able to answer how the teacher
beliefs in teaching EFL Writing.
FINDINGS
The data from this study were obtained from m-depth observations and interviews. In
this section we will present the results of this research. As an illustration, the researcher
asked 7 in-depth questions, that are:
1. What are your fundamental principles or beliefs in teaching EFL. Writing
courses?
2. How do you define successful writing, and how does that affect your teaching
methods?
3. What do you think about the importance of feedback m improving students'
writing skills?
4. What methods or strategies do you use to teach different writing genres
(narrative, persuasive, expository, etc.)?
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5. How do you explain the balance between teaching grammar and encouraging
creativity in writing?

6. What difficulties do you face i teaching EFL. Writing to students?

7. How have your beliefs or approaches to teaching writing in English evolved or
changed throughout your teaching career?

From the results of these mterviews and observations, the researcher grouped
the results of the study into 3 parts, which are: how his teacher beliefs in teaching EXL
Writing, How does the lecturer teaches EFL. Writing in the classroom, and What are
the difficulties faced by the lecturer in teaching EFL. Writing.

Based on in-depth interviews on how his teacher beliefs in teaching EFL Writing
The data obtained will be presented n the following table and then explanation of the

table will be made:

Table 1 Teacher Beliefs Used by Interviewee

Teacher Beliefs Teacher Beliefs Classification Based on Graves’ Theory
Used by (2000)
Interviewee View on | View on the View on the View on
Language process of | sociolinguistic | the act of
acquiring teaching
knowledge
Motivation N
Teaching Strategy v
Tasks \
Learning N
Environment
Reflection N
Assesment v
Grammar N
Knowledge

Based on the results of interviews with the object of this research, the researcher
found teacher beliefs that became the resource of object’ guide in teaching EFL Writing
courses. There are at least six beliefs that become the basic principles of the object of
this research mn teaching EFL. Writing. The first one 1s about motivation, He believes
that motivation 1s the main aspect that must be owned 1n teaching and learning Writing,
especially for EFL teachers and learners. For example, He always writes regularly to
motivate himself to teach writing to students. The results of his writing will be used as
writing examples for students. So that students will get more concrete motivation n
learning to write because students can see directly how to write from the teacher. The
second 1s teaching strategy. He believes that good writing learning requires a good
teaching strategy. He uses explicit teaching as a strategy in teaching writing. According
to the interviewee, explicit teaching 1s one of the suitable teaching strategies because the
teacher can see the students' progress from each meeting.

The next fundamental belief of the mterviewee was about the tasks given to
students. According to the interviewee, the tasks given should be challenging tasks and
most importantly, tasks that students are able to do. The fourth thing that becomes his

130 | Wacana: Jurnal Penelitian Bahasa, Sastra & Pengajaran, Vol 21 No 2: 2023



Teacher’s Beliel in EFL Writing Instruction: A Case Studyol an English Lecturer...

teacher beliefs 1s creating a good learning environment. Writing 1s a process of pouring
thoughts, so a comfortable environment 1s the main requirement in learning to write.
Furthermore, there is reflection. According to the interviewee, teacher reflection refers
to the process by which educators engage in critical analysis, examination and evaluation
of his teaching practices, experiences and mteractions in the classroom. It mvolves
teachers intentionally taking time to consider and reflect on their instructional methods,
student interactions, and overall teaching strategies to improve his effectiveness and
student learning outcomes. The last teacher belief 1s that assessment should be based
on student performance. Because according to him, writing 1s a long series in which the
process of assessing a writer's writing cannot only be seen from one writing but must be
seen from the long journey of a writer. These are the findings of the researcher on the
teacher beliefs of EFL Writing lecturers who are the object of this research.

How does the lecturer teach EFL Writing in the classroom

From the results of in-depth interviews with the interviewees, the researcher found
answers to the ways of teaching EFL writing by the interviewees. He believed that
teaching writing using project-based learning method 1s a suitable method for teaching
m his class. According to him, project-based learning 1s able to create a perfect
collaboration between teachers and students and students with other students. This 1s
based on his belief that writing at the university student level should be done m a
collaborative way, because by collaborating the results of writing can be given feedback
by his collaborators. Good writing must go through an in-depth revision process as well.
In giving feedback on students' writing, the mterviewee uses negative feedback as a way
of assessing their writing. According to him, negative feedback can be done by marking
the wrong places 1n students' writing and commenting on their writing. With negative
feedback, students will not only know where they went wrong but will also sharpen their
critical thinking.

In giving instructions to students. At the beginning of the meeting he will ask
students to do pre-writing first, in this phase students will be asked to determine who
the reader of their writing 1s and students will also be asked to think about the topic of
their writing based on their observations from the reading material they find. According
to him, in vocational education, the topic or idea of student writing must be authentic
because the writing produced by vocational students must be writing that has a real
immpact on the industry. Furthermore, students will start to be told to write a draft of
their writing, then make revisions and finally do proofreading to experts.

What are the difficulties faced by lecturer in teaching EFL Writing

Based on the observation in the EFL. Writing classroom, the researcher found some
difficulties faced by lecturers in teaching EFL. Writing to their students. Weakness in
writing 1ssues by students became a fundamental problem. The number of grammar
mistakes and the lack of vocabulary from the students made the teaching process a little
difficult. The researcher saw that the lecturer immediately changed the teaching method
from modern method to traditional method n teaching grammar to students. According
to him, traditional method 1s still the most suitable method i teaching grammar.
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Because according to him, learning grammar must have sensitivity, while that sensitivity
can only be built by direct interaction of students with the grammar.

Another difficulty faced by lecturers 1s the unequal skills of students i writing.
In one class there are still many students who still have low writing skills. So in response
to this, the lecturer used the project-based learning method n his teaching. In making
groups of students who will make projects, the lecturer will divide groups in which there
1s a combination of students who are good at writing with students who are less. This
method seems effective because students who are lacking i writing will be helped by
students who are good at writing because they collaborate and provide feedback to each

other.

DISCUSSION

From the results of the research above, we can understand that the lecturer who 1s the
object of this research has several teacher beliefs in teaching EFL. Writing that he
teaches. The results of these teacher beliefs are not the same 1n terms of teacher beliefs
according to Graves (2000) but researchers can categorize them into teacher beliefs
according to Graves (2000) because the core of the beliefs 1s the same. Beliefs about
motivation and reflection can be categorized mto The view on the process of acquiring
knowledge and individuals engaged in the learning process by Graves (2000) because
motivation and reflection are teaching and learning processes that must be followed by
language teachers and learners. With motivation, a language teacher can pour ideas to
write well and a teacher can also be a good role model because a motivated teacher will
be able to transfer his knowledge perfectly. Meanwhile, reflection 1s a way to evaluate
our process of gaining knowledge or transferring knowledge. Reflection 1s part of the
process of understanding self, a language teacher must be able to recognize the results
of his teaching because 1t will also be related to the problem of engagement with
learners. Language teachers and learners must be connected to each other to get
satisfactory results.

Meanwhile, beliefs about teaching strategies, task giving, and assessment can be
categorized mto the view on the act of teaching by Graves (2000). As we know in
teaching EFL. Writing a teacher must have a creative strategy in teaching the course,
because Writing 1s related to creativity so with a creative strategy the creativity of the
students can be achieved. While task giving and assessment are important points in the
act of teaching, the task given becomes the belief of a teacher who will determine how
he/she views the process of transferring knowledge to students. A good teacher will give
tasks that can support the acquisition of knowledge from students instead of tasks that
contradict the knowledge that students will get. Similar to assessment, the assessment
that 1s aligned with the course being taught 1s a real belief of the teacher. Teachers must
be able to provide assessments that are suitable for the courses they teach so that the
assessment process can be a part of the teaching and learning process.

Furthermore, beliefs about the learning environment. We can categorize this
belief into The view on the sociolinguistic aspects of language. Creating a comfortable
and healthy learning environment 1s the responsibility of a teacher. Especially in
teaching EFL. Writing, because EFL. Writing learners need 1deas and creativity to pour
them into a writing without a supportive environment a writing 1s difficult to reach the
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point of success. Beliefs towards learning environment 1s also a belief by the teacher
towards the social environment in the teaching and learning process. Teachers must be
able to set aside context learning in EFL, Writing because context also has an important
role in writing. Without a clear context, a writing can have a meaning that deviates from
what 1s intended at the beginning. Learner background context 1s also a factor that must
be considered in language learning, especially EFL. Writing, because learners who have
different life backgrounds will have different perspectives so that teachers must be able
to understand this.

Language teachers' belief in the importance of grammar and vocabulary in
teaching Writing 1s a fundamental principle that a teacher has. This 1s in accordance
with Graves' (2000) theory about The view on language. The English lecturer in this
research also expressed the same thing, he said that learning a language, especially in
EFL Writing, the ability of grammar and vocabulary mastery becomes mandatory to be
understood by learners because mistakes in these Writing Issues will cause significant
changes in meaning. So the teacher will pay special attention to this 1ssue. Of course,
this will be seen 1n the teaching and learning process which will emphasize the focus on
Writing Issues such as grammar and vocabulary.

In the practice of teaching EFL. Writing, it can be seen that English lecturers at
Padang State Polytechnic have mastered several methods in teaching. Although there
are still some difficulties encountered. For example, in dealing with students' weakness
i grammar, lecturers still go back to the traditional method which 1s quite good but in
this age of technology, changes i teaching methods should also be a focus that should
be discussed. In teaching grammar as a support subject in EFL. Writing, the teacher
should be able to adjust the teaching method with the learners. The average age of
learners in the EXFL Writing class at Padang State Polytechnic 1s 18-22 years old, which
we can categorize into Generation Z.. Ryan Jenskin (2017) states that Gen Z has different
expectations, preferences, and work perspectives and 1s considered challenging for
organizations. The character of Gen Z 1s more diverse, global, and has an influence on
the culture and attitudes of most people. One thing that stands out, Gen Z 1s able to
utilize technological changes in various aspects of their lives. They use technology as
naturally as they breathe. Based on this explanation, we must also adjust the teaching
style to this generation, which will certainly be our homework together as educators at
every level of education. The object of this research also revealed that, combining
traditional with modern methods can be one of the right methods in teaching EXL
Writing to today's students.

CONCLUSIONS

English lecturer who 1s the object of this research at Padang State Polytechnic already
has teacher beliefs that he believes as basic principles in teaching EFL writing, at least
all the theories of teacher beliefs by Graves (2000) exist in the beliefs of Padang State
Polytechnic English lecturer. These beliefs become the fundamental principles that are
manifested and wisible i the process of teaching and learning EFL. Writing in the
classroom. He feels, it 1s important for a teacher to have beliefs about his teaching, with
these beliefs the direction of language teaching in particular will look more
comprehensive and measurable. Changes in beliefs are also possible because the object
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taught by a teacher also changes with the times. Although there are difficulties that occur
in teaching EFL. Writing, the lecturer still has other alternatives that can condition the
situation of difhiculties that occur. A big hope comes from the lecturer that writing 1ssues
such as grammar and vocabulary should be solved at the elementary to high school level
so that at the university student level, the teacher can focus on how to write and develop
the 1deas of the learners although the teaching of grammar will certainly never end.
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